doi: 10.15503/jecs20171.125.137

Journal of Education Culture and Society No. 1_2017 125

SUBJECTIVE-PERSONAL READINESS
OF CORRECTIONAL TEACHERS
TO EDUCATION OF ASD CHILDREN

KATERYNA OSTROVSKA M

Faculty of Pedagogy, Ivan Franko Lviv National University,
ul. Uniwersytetska, 1, Lwow, Ukraine
E-mail address: katerynaostrova@gmail.com

ABSTRACT

ASD teachers require skills that go beyond the realm of most educators including
professional competences and high moral qualities.

In the work theoretical approaches and experimental research on the problem of
subjective personality readiness of correctional teachers in the education of ASD chil-
dren are carried out. The psychological investigation has been conducted including
measurement of psychological indices of 40 teachers of ASD children from the boar-
ding school "Trust" and 40 teachers from mainstream schools of Lviv city aged from
28 to 59 years. The following methods are used: "Questionnaire for the measurement
of tolerance" (Magun, Zhamkochyan, Magura, 2000); "Shein’s Career Anchors" method
aimed at studying the career orientations of the teachers (Shein, 2010); “Diagnostics of
empathy level” (Viktor Boiko, 2001); method of study “Motivation professional activi-
ties” by Catelin Zamfir in a modification of Artur Rean (Bordovskaya, & Rean, 2001).

Based on the provided studies a program for development of subject-personality
readiness of the correctional teacher to work with ASD children is proposed. The pro-
gram consists of the following components: motivational component (professional
competence, self-development, self-determination, self-control); cognitive component
(intellectual personality autonomy, self-identification, stability, challenge, integration
of lifestyles); emotionally-volitional component (empathy, positive attitude toward a
child, intellectual analysis of emotions, self-regulation).

Key words: autism spectrum disorder (ASD) children, correction teachers, subject-
-personality readiness, motivational, cognitive, emotionally-volition components, pro-
fessional activity.

INTRODUCTION

The job of a correctional teacher at the current stage of development rece-
ives a wide range of distribution and demands society support. Theoretical and
methodological analysis of psychological and educational literature and rese-
arch made it possible to assert that the subject-readiness of correction teachers
for effective professional activity is not fully ensured. Therefore, there is a need
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to improve the subjective and personal readiness of correctional teachers for
professional activities in this area.

Readiness to professional activity is a subjective state of the individual who
knows himself or herself able and prepared for a particular activity due to labour
education, vocational training, and mental training (Platonov, 1993). This sub-
jective state includes various kinds of guidelines on awareness of task, model of
probable behaviour, definition of social activity methods, assessment of capabi-
lities in their relations with future challenges and the need to achieve a certain
result (Slastenin, 1997). The components of readiness for pedagogical activity is
professional self-awareness, attitude to work, motivation, knowledge of the sub-
ject and methods of work, skills and ability of practical implementation of these
methods as well as professionally significant qualities of the person. The main
characteristics of professional competence consists of the following components:
understanding of the performed tasks; experience in this field and its active use;
the ability to choose the means appropriate to specific tasks; responsibility for
the achieved results; the ability to recognize mistakes and to make their correc-
tion (Khoruzha, 2008). A person estimating their own achievements and shortco-
mings, comparing them to the requirements of society and personal promising
life goals, tends to self-improvement and to self-education, which makes him/
her a subject of his/her own professional activity (Kostyuk, 1998).

Thus, psychological requirements for professionals working with people
with special educational needs include a system of motives, knowledge, skills,
experience, personal qualities that ensure a successful professional career.
Based on the overall structure of professional readiness, we believe that wil-
lingness of the correctional teacher to the profession in the field of special edu-
cation should contain the following components: cognitive component (pro-
fessional readiness for correctional work with autistic children, the formation
of pedagogical competence); motivation (willingness as a collection of perso-
nality traits), emotional and volitional component (readiness is defined as the
whole phenomenon of convictions, moral and volitional qualities of perso-
nality, behaviour, professional knowledge and practical abilities and skills),
allowing correction teacher to take into account the individual characteristics
of a child with autistic spectrum disorders in the educational activity. Readi-
ness of correction teacher for professional work is considered by us as a com-
plex of integrative formation of personality in which correctional educator is
the bearer of personal qualities, which are important in working with ASD
children - intrinsic motivation to activity, flexible thinking, self-improvement,
empathy, tolerance, voluntary self-regulation, professional skills and know-
ledge of the individual characteristics of children.

ASD children struggle with communication and social interaction and
demand a special approach to their education (Ostrovska, 2013). Thus, ASD
teachers require skills that go beyond the realm of most educators. School
social workers are often the professionals to first encounter and recognize
the characteristics of autism spectrum behaviour (Dababnah et al., 2011). In
addition, social workers should be comfortable identifying the early signs of
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autism spectrum disorders and using screening tools to determine if a child
is at-risk for an autism spectrum disorder or other disorder (Dababnah et al.,
2011). Teachers' attitudes toward the education/inclusion of ASD students
have been widely studied (Rodriguez et al., 2012, Cassady, 2011). The above
investigations showed mainly positive teachers” attitude to inclusive/special
education of ASD students underlining the possible difficulties. Aleksandra
Antonik presented a comprehensive analysis of various difficulties of ASD stu-
dent education (Antonik, 2015). The analysis covers four areas whose charac-
teristics can become a potential source of difficulties for ASD children teaching:
1) student characteristics related to autistic disorders, 2) characteristics of the
school environment, 3) competence and professional preparation of teachers,
4) cooperation with parents and professionals working with the child (Anto-
nik, 2015). Therefore, to overcome the above difficulties the teachers should be
well skilled during university studies (Shulgenko, 2012, Shulgenko et al., 2014).
The most attention should be paid to personal qualities of future teachers.

The aim of the current paper is to study the peculiarities of subjective per-
sonal readiness of correctional teachers for education of ASD children. For this
purpose a comparison of personal characteristics of correctional teachers and
teachers of mainstream school has been conducted.

METHODOLOGY

In the psychological study 80 teachers of secondary schools were involved.
These were 40 teachers of ASD children from a boarding school "Trust" (30
women and 10 men) and 40 teachers from mainstream schools N53 and N65
of Lviv city (29 women and 11 men) aged from 28 to 59 years. The following
methods were used:

1. "Shein’s Career Anchors" - method aimed at studying the career orientations
of teachers (Shein, 2010). The method reveals the following career orienta-
tions: professional competence, management, autonomy, stability, service,
challenge, integration of lifestyles, enterprise. The total number of questions
in the questionnaire - 41, of about 5 questions for every scale, which allows
to determine the priority career orientation of correctional teachers.

2. "Questionnaire for the measurement of tolerance" (Magun, Zhamkochyan,
Magura, 2000). The questionnaire included statements aimed at identifying
the various kinds of tolerance: to representatives of other nations; to people
from other places, to representatives of other cultures; tolerance to other
views, including views and opinions of the minority; tolerance to deviations
from generally accepted norms, rules and stereotypes; tolerance to comple-
xity and uncertainty of the surrounding world. The questionnaire consists
of 48 questions giving opportunity to estimate the general level of tolerance.
Positive answer on 20% of questions evidences in low level of tolerance,
21 -40% - lowered level of tolerance, 41 - 60% - average level of tolerance,
61 - 80% elevated level of tolerance, more 80% - high level of tolerance.
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The methodology “Diagnostics of empathy level” (Boiko, 2001). The question-
naire allows to determine the general level of empathy as well as various scale
of empathy such as: rational channel of empathy; emotional channel of empa-
thy; intuitive channel of empathy; installations that promote empathy; pene-
trating power in empathy; identification in empathy. The questionnaire con-
sists of 36 questions. The scores for each scale can range from 0 to 6 points and
indicate the significance of a particular parameter in the structure of empathy.
The total score indicates in low (less than 14 points), lowered (15-22 points),
average (23-29 points) and high (more than 30 points) level of empathy.
Methods of study “Motivation professional activities” by Catelin Zamfir
in modification Artur Rean (Bordovskaya, & Rean, 2001). The method is
designed to diagnose motivation of correctional teacher on achievement
of success in their correctional work with ASD children. The method con-
sists in analysis of main motives of activity: 1) money earnings; 2) aspi-
ration for advancement in work; 3) the desire to avoid criticism from the
leader or colleagues; 4) the aspiration to avoid possible punishments or
troubles; 5) the need to achieve social prestige and respect from others; 6)
satisfaction from the process itself and the result of work; 7) the possibility
of the most complete self-realization in professional activity. The method
allows to establish the relationship between intrinsic and foreign motives
of correctional teacher professional activities.

Methods of study of random self-control by German Nikiforov (Nikifo-
rov, 1989). The technique is designed to diagnose the expression of self-
-control in emotional sphere, activity, behavior and includes the following
scales: self-control in the emotional sphere, self-control in the activity, and
social self-control, respectively. The questionnaire consists of 36 questions
giving opportunity to estimate the general level of self-control. Posi-
tive answer on 20% of questions evidences in low, 21 - 40% - lowered,
41 -60% - average, 61 - 80% elevated, more 80% - high level of self-control.

To analyze the results we used the following methods of mathematical pro-

cessing: correlation analysis, comparative analysis (paired t-Student test) and
carried out quantitative analysis of the results.

1.

2.

The main hypotheses:

We assume that most of correctional teachers will be exposed to a higher level
of tolerance, service and empathy than teachers from mainstream schools.

We assume that correctional teachers have higher level of self-control, auto-
nomy, challenge, pronounced focus on results than secondary school teachers.

RESULTS AND DISCUSSION

Quantitative analysis
According to the results obtained by the method of studying the career

orientations ("Shein’s Career Anchors") we found in 47.8% of secondary
school teachers prevailing high level of professional competence, 31.3%
- average, and 20.9% of teachers - low manifestation of the parameters. At
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the same time, the 62.4% of correctional educators demonstrate high level
of professional competence, 21.6% of them - average and 16% - low level.
This indicates the correctional educators prevailing high level of professional
competence, resulting in their quest to succeed in the professional sphere.
As for relation to management, 38.3% of secondary school teachers showed
prevailing high level of management, 33.5% - the average, and 28.2% - poor
management, while the 45.6% correctional educators prevailing high level of
management, 31.2% - the average, and 23.2% - the low level of manifestation
of the parameters. Therefore, in correctional educators prevailing high level
of career guidance management, resulting in the desire of the individual to
achieve his career goals. As for relation to autonomy, the 64.5% correctional
educators have a high level of autonomy, 18.1% - average, and 17.1% - poor
display of desire for autonomy. Instead, 37.6% of secondary school teachers
set high manifestation of parameters, 33.2% - average, and 29.2% - the low
level of manifestation of the parameters. This indicates the correctional edu-
cators prevailing high level of desire for autonomy, characterized by the
desire of the individual to free themselves from organizational rules, require-
ments and restrictions and a pronounced need to do everything on their own.
All the above indicates that correctional teachers have more possibilities for
enterprise, than secondary school teachers. The situation is generally connec-
ted with greater possibilities for development of correctional teacher skills
because of current development of the correctional education in Ukraine as
in scientific and practice dimension.

The above conclusions were confirmed by the further investigations of the
teacher’s relations to a challenge of society. Thus, 65.4% correctional educators
have prevailing high level of challenge, 24.3% - average, and 10.3% - poor level
of challenge, while only 41.2% of secondary school teachers call a high level,
30.5% - average, and 28.3% - the low level of manifestation of the parameters.
This indicates the correctional educators prevailing high calling, which is cha-
racterized by the desire to overcome obstacles, solve complex problems, and
make improvements in their activity.

The further investigations have shown that correctional teachers and
teachers of mainstream school have the same level of stability in society.
Thus, 55.6% of secondary school teachers found a high level of stability,
25.3% - average, and 19.1% - low level of stability, while 58.7% of correctio-
nal educators set high stability, 28.6% - average, and 12.7% - low stability.
In general, educators studied groups dominated by a high level of stability,
expressed the desire for stable jobs. As for studies of lifestyle of the teachers,
one can obtain the following results: 55.7% of secondary school teachers
found a high level of integration styles of life, 25.6% - average, and 18.7% - the
lowest level of manifestation of symptoms. Instead, the 53.5% correctional
educators prevailing high level of integration styles of life, 28.2% - average,
and 18.3% - a low level of integration lifestyles. In the studied groups a high
level of integration lifestyle dominates, which indicates of the wide outlook
of teachers in general.
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Besides, it was established that 65.2% of correctional educators had a pre-
vailing high level of service, 22.6% - average, and 12.2% - the lowest level
of manifestation of the parameters, while only 52.4% of secondary school
teachers have a high level of service, 30.2% - average, and 17.4% - low level of
this trait. The correctional educators prevailing high level of service expres-
sed the desire of the individual to work for others, which is connected with
higher empathy.

The main results of the above investigations are shown in Figure 1.

Figure 1.
The results of teacher’s studies according Shein’s Career Anchors method.
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According to the results obtained by questionnaire to measure tolerance
(Magun, Zhamkochyan, Magura, 2000) it was found that 49.5% of secondary
school teachers prevailing high level of tolerance, 34.2% - average, and 16.3%
- a low level of tolerance. Instead, 66.7% of correctional educators have a high
level of tolerance, in 26.4% - the average, and 6.9% - the lowest level of mani-
festation of symptoms. As correction teachers, unlike teachers of secondary
school prevails a higher level of tolerance. Results of the above investigation
are shown in Figure 2.
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Figure 2.
Results of teacher’s studies by questionnaire of tolerance
(by Magun, Zhamkochyan, Magura, 2000)
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According to the results obtained by the method of empathy abilities study
by Viktor Boyko it was found that in the majority of secondary school teachers
prevails a rational channel of empathy, resulting in the ability of the teacher
to create an atmosphere of openness, trust, intimacy. In correctional educators
the predominant emotional and intuitive channels of empathy - the ability of
the teacher to enter the emotional resonance with others - to empathize and to
understand the inner world of another person.

Correlative analysis

Research of professionally important qualities of the structural components
of subject-personal readiness for correctional teachers allowed us to highlight
the correlation relationships. Correlation analysis of empirical data from a
group of correctional educators allowed us to identify a number of significant
relationships. The resulting direct correlation between indicators of sociability
and empathy (r = 0,52) indicates in communication skills, ability to establish
contacts associated with the ability of correction teacher for empathy. A direct
correlation between indicators of sociability and self-motivation (r = 0,48) can
be explained by the fact that the communication skills of the individual associa-
ted with the ability to manage their own emotions. A direct correlation between
indicators of sociability, emotional and communicative motive (r = 0,49) indi-
cates in the ability of the individual to establish contacts with other influences
satisfaction of correctional teacher from his profession as a teacher, teaching
work brings joy and satisfaction. The obtained direct correlation between indi-
cators of sociability and self-motive (r = 0,44) could be explained by the fact
that communication skills affect the feasibility of correctional teachers in their
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work because they have found themselves in this work, which can realize their
creativity and help children to develop their interests and abilities.
The correspondent correlation relationships are shown in Figure 3.

Figure 3.
Relationships between empathy, ability to communication and various moti-
ves of correction teachers.
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The established direct correlation between indicators of emotional awa-
reness and propensity to self-control in the emotional sphere (r = 0,64) may
explain the ability associated with emotional awareness of correctional teachers
to control their emotions. They received a direct correlation between indicators
of emotional empathy and propensity to self-control in the emotional sphere (r
= 0,85) indicating a predisposition of the individual correctional educator for
empathy associated with the ability to control their own emotional experience
that plays an important role in work with children with autistic spectrum
disorders. The correspondent correlation relationships are shown in Figure 4.

Figure 4.
Relationships between tendency to self-control and emotional awareness of
correction teachers.
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The established a direct correlation between the penetration rates in social
empathy and self-control (r = 0,41) shows the ability of the individual to create
a correctional teacher interaction with students in an atmosphere of openness,
trust, shows the development in social self-identity, and the desire to act in
accordance with social norms without breaking them. The correlation relation-
ships are shown in Figure 5.

Figure 5.
Relationship between penetrating ability to empathy and social self-control of
correction teachers.
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There is a direct correlation between indicators streamlined channel of empa-
thy and tolerance (r = 0,53). This suggests that the ability of the individual cor-
rectional educator to comprehend another person is associated with high levels
of tolerance. The resulting direct correlation between indicators focused on work
and self-motivation (r = 0,42) evidences in the ability of the individual correc-
tional educator to manage his/her emotions, to affect the activity including an
increase in its effectiveness. A direct correlation between indicators focused on
the work and ministry (r = 0,48) indicates the concentration of the individual in
their own activities and a desire to perform work for the benefit of others.

Figure 6.
Relationship between intrinsic motivation, self-motivation and
self-identification.
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The established direct correlation between indicators of intrinsic motivation
and self-motivation (r = 0,57) could be explained by the fact that the internal
motivation of the individual correctional educator who works with children
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with autism is related to the ability to control their own emotional experience.
The resulting direct correlation between indicators of internal motivation and
self-identification (r = 0,44) indicates that intrinsic motivation is in correlation
with the ability to understand the other, setting yourself as a partner, intrinsic
motivation the basis of successful personality identification of the other party,
an important component of the subject-personal readiness of the correctional
teacher to the education of children with autism. A direct correlation between
indicators of intrinsic motivation and career orientation service (r = 0,34) shows
that internal motivation is closely related to the human desire to work for the
good of others. People of such orientation will not work in an organization that
has goals and values that contradict its own, refuses to work and promote, if it
fails to implement the core values of their life. The correspondent correlation
relationships are shown in Figure 6.

Comparative analysis

An important part of the study was the diagnosis of psychological proper-
ties of correction teachers and secondary school teachers using comparative
analysis according to Student t-criteria. The studies allowed us to established
the following results:

The difference in terms of emotional and communicative motive (t = 2,261,
df =47, with p = 0,0271). A group of teachers of secondary school have a higher
level of emotional and communicative motive as compared with group of cor-
rectional teachers. This suggests that pedagogical work brings greater joy and
satisfaction to secondary school teachers than to correctional teachers because
through communication secondary school teachers can observe the results of
their work: positive changes and development of children, which get great
satisfaction. Instead, correctional educators who work with students with
autism cannot simply observe the results of their activities, they depend on the
characteristics of the individual child, they need more time to see the progress
of their own activities.

The established difference in terms of tolerance (t = 2,115, df = 47, with
p = 0,0346). Correctional teachers, unlike teachers of secondary schools, have
higher levels of manifestation of this trait. This can be explained by the fact that
correctional educators working with students with autism and should exercise
tolerance in relation to them. Tolerance as the personal property of a teacher, is
a precondition for successful work with students with special needs.

Thus, our first hypothesis is that the majority of correctional teachers will be
exposed to a higher level of tolerance, service and empathy than teachers from
mainstream schools, which is associated with a special need of ASD children -
fully confirmed, based on quantitative and comparative analysis.

In the two groups there is a difference between the level of autonomy (t
= 2,154, df = 47, with p = 0,0342). In correctional teachers, unlike teachers of
secondary schools, the higher levels of manifestation of this trait is observed.
This indicates that correctional teachers, unlike teachers of secondary school,
seeking independence in their own profession, freedom from institutional
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rules, requirements and restrictions as the teacher of children with autism
require him or her to return to the psychological resources.

The difference in terms of challenge (t = 2,824, df = 47, with p = 0,0075).
Correctional teachers, unlike teachers of secondary school have higher level
of manifestation of this trait. That indicates that correctional educators are
seeking competition, overcoming obstacles, solving complex problems, impro-
ving professional activities, exploring new ways of working, because it contri-
butes to their successful professional fulfillment.

The main results of the above discussion are shown in Figure 7.

Figure 7.
The results of comparative analysis of correctional and secondary school
teachers.
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Thus, our second hypothesis that correctional teachers have higher level of
autonomy, challenge, self-control, pronounced focus on results than secondary
school teachers, is confirmed by a comparative (t -Student test) and quantita-
tive analyses.

Research of the subject-motivational component of personal readiness for
correctional teachers leads to the conclusion that most of them are characte-
rized by externally and internally deterministic performances and a higher
level of development, regulation, control, self-development, self-control, auto-
nomy, challenge, pronounced focus on results, altruism, the predominance of
values, patience, responsibility than secondary school teachers. The study of
the emotional and volitional component of subject-personal readiness to pro-
fessional activity showed that correctional teachers have high levels of rational,
emotional, intuitive channel and penetrating power of empathy in empathy,
service, recognition of other emotions, emotional awareness, stress tolerance
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and middle level of self-motivation and emotional and communicative motive.
The study of cognitive component of subjective-personal readiness showed
that correctional teachers have high levels of personal intellectual autonomy,
self-identification resulting in integration challenge and lifestyles.

CONCLUSIONS

Subjective readiness of acorrectional teacher to the profession is a complex
integrative formation of personality in which a correctional educator becomes
the bearer of personal qualities, especially those that are important in working
with ASD children - intrinsic motivation, flexible thinking, self-improvement,
empathy, tolerance, voluntary self-regulation, professional skills and know-
ledge of the individual characteristics of children. Correctional teachers have
higher levels of tolerance, challenge, autonomy and lower emotional and com-
municative motives as compared with secondary school teachers. Secondary
school teachers have a higher level of emotional and communicative motive
and lower tolerance, call and autonomy.

Taking the results of the above investigation into account one can propose a
program for development of subjective readiness of correctional teacher to the
education of ASD children which includes motivational component (profes-
sional competence, self-development, self-determination, self-control); cogni-
tive component (intellectual personality autonomy, self-identification, sta-
bility, challenge, integration of lifestyles); emotionally-volitional component
(empathy, positive attitude toward a child, intellectual analysis of emotions,
self-regulation).
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