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ABSTRACT

Aim. In this study, the challenges encountered during the introduction of religious
education in Turkey are examined within the scope of their intended solutions.

Methods. In this study, challenges encountered in the implementation of religious
education in Turkey are being discussed in a descriptive manner. Literature scanning
and interpretation methods, one of the qualitative research methods, were used in the
study.

Results. Religious education in Turkey is both maintained within the formal edu-
cation system and the non-formal education system. Formal education is provided in
public schools run by the Ministry of National Education [MNE]. Primary, secondary
and high school education is compulsory for all students. There are Imam Hatip Scho-
ols that were opened to provide religious education at secondary and high school level.
There are also two hours of compulsory religious education per week in other schools.
Non-formal religious education is provided only by the Presidency of Religious Affairs
[PRA]. This training is given to people of all ages. For this purpose, the PRA opens
several courses.

Conclusions. In this study, challenges encountered related to religious education in
Turkey are being discussed in two main areas: Challenges in formal education are exa-
mined under seven subtitles. Challenges in non-formal education are examined under
eight subtitles.

Originality. This study is an original study in terms of addressing the challenges
in formal and non-formal religious education together. In addition, the possibility of
making a collective examination of challenges related to religious education in Turkey
would be valuable to the reader.

Key words: education, religious education, education in Turkey, religious educa-
tion in Turkey, religious education challenges

INRODUCTION

ducation is the process of bringing permanent changes in one’s life. This
process should be carried out at one’s own request. The change of beha-
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viour that occurs at the end of the process should be positive and observable
by others.

According to another definition, education is the task of regularly transfer-
ring or gaining knowledge and experiments of the past within every genera-
tion (Science and Art Terms Dictionary [SATD], 1974).

Religious education, can be defined as the process of guiding individuals
to develop their religious feelings, thoughts and attitudes by using their own
religious experiences (Asik Ev, 2018). Therefore religious education is a sub-
-branch or process of general education. For this reason, countries tend to orga-
nise religious education within general education systems.

In Turkey, the educational system is divided to formal and informal. Infor-
mal education does not have a specific purpose and program and occurs spon-
taneously in life. Formal education, on the other hand, is the planned and con-
trolled training within the scope of pre-determined goals and programmes.
Formal education is divided into two subgroups. The first is organised educa-
tion: regular and hierarchical education given to individuals of a certain age
group at school. The second is non-formal (non-organised) education which is
given to individuals of all age groups outside the school and in a non-hierar-
chical structure (Fidan, 2012).

Religious education in Turkey finds it's place, both within the formal edu-
cation model and non-formal education model. Formal education starts from
kindergarten to university education. In Turkish primary, middle and high
schools, formal education is mandatory in each of these sections. In this con-
text, there is twelve years of compulsory education within the scope of formal
education. Starting from the fourth grade of primary school until the last grade
of high school, two hours of religious lessons per week are compulsory. In
addition, there are elective religion classes. Also, there are Imam - Hatip scho-
ols that provide religious-intensive education at secondary and high school
levels. Some state institutions can operate non-formal education courses.
However, religious education courses can only be operated by the PRA. Cour-
ses providing religious education in schools done by private institutions are
prohibited in Turkey.

In this study, given in the schools connected to the MNE in Turkey, reli-
gious education, religious education courses are operated by the PRA of the
issues related to religious education were discussed.

METHOD

Qualitative research design was used in this study. Books that written by
specialists and articles on religious education in Turkey were examined during
this study. In this regard it has been achieved through document analysis over
the challenges encountered in the field of religious education in Turkey. While
interpreting the findings obtained in the study, the author’s more than twenty
years of experience in educational environments were also included.
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HISTORICAL BACKGROUND OF RELIGIOUS EDUCATION
IN TURKEY

There was no standard in education in the Ottoman Empire. Students first
went to schools providing basic education at their neighbourhood or village.
Then they went to various scholars and took one-to-one lessons from them.
The talented students later went to madrasahs and received higher education
level there. The madrasah education was of a purely religious character. Scho-
ols providing secular education have been opened at the end of the 18" cen-
tury. Thus, madrasahs providing religious education and schools providing
education in the field of positive sciences were separated (Akyuz, 2018).

With the collapse of the Ottoman Empire after the First World War (WWI)
on October 29, 1923 the new Republic of Turkey was founded. The new Repu-
blic of Turkey, did not identify itself as a religious state in contrast to the Otto-
man Empire. Therefore, it adopted a secular system in education. This situ-
ation is also reflected in the practices in the field of religious education.

On March 3, 1924; The Republic of Turkey diversed educational institutions
of the Union law by removing the state monopoly in education. Based on this
law, schools and madrasahs providing religious education were closed. Thus
there were no longer tertiary-level religious schools in Turkey. This period
continued until the first faculty of theology was opened in 1949. At Ankara
University (Yilmaz, 2005). Over time, the number of theology faculties incre-
ased and Imam - Hatip Schools were established, providing religious educa-
tion at secondary school - high school level (Asikoglu, 2017; Dogan & Capcio-
glu, 2017; Yuruk, 2017; Zengin, 2011).

Religious education in Turkey is always influenced by the political attitu-
des of the rulers of the country. For this reason, its place in general education
has expanded and sometimes became more narrow. In this study, current chal-
lenges in religious education are examined.

CHALLENGES IN RELIGIOUS EDUCATION IN THE SCOPE OF
FORMAL EDUCATION IN TURKEY

Challenges with Teaching Alevi Issues

Alevism can be briefly defined as “being dependent on Ali” (Actual Tur-
kish Dictionary [ATD], 2020). Ali is the son-in-law and son of his uncle, the
prophet of Islam. When Mohammed died, Ali was interested in his funeral,
while other Muslims gathered elsewhere and chose the caliph. In this meeting
where Ali was not present, Abu Bakr was elected as the new leader of the
Muslims. Alevis distinguished themselves from Sunni Muslims, claiming that
this meeting was not held correctly and that caliphate was the right of Ali.

Alevism was born in the Arab society and its appearance in the Arab society is
militant. It has become a national identity with the Iranian adoption of Alevism.
However, Turkish Alevism is more humanistic and far from that (Zelyut, 1991).
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There are three general views on the relationship between Alevism and

Islam (Turan, 2018):

* Alevism is a different cultural interpretation within Islam.

* Alevism is a separate belief system completely independent of Islamic
belief.

* Itchanges according to the point of view whether Alevism is inside or out-
side of Islam.

As it is understood, the subject of Alevism contains various discussions.
It can be said that the Turkish state does not have a standard policy in this
regard, but that governments carry out different policies periodically. For this
reason, the way Alevism takes place in religious classes in schools has varied
from time to time.

In a study conducted with Alevi participants (Ozdemir & Arici, 2011), it
was found that Alevis did not have a homogeneous view about the religious
lessons given in schools. In this study, 53.8% of the participants supported the
compulsory religion lesson which included Alevi subjects. 81.3% of the partici-
pants stated that religious classes should include Alevi issues. Although there
is no consensus among them, 71.5% of the participants stated that children
should learn religious information at school.

Alevis basically demand that Alevism subjects be included in the curricu-
lum of religion. Although these demands have been partially fulfilled in recent
years, it is difficult to say that the expectations of the Alevis have been fully met
(Kaya, 2018; Subasi, 2011).

The following notions are considered: whether the subjects of Alevism will
take place in religion classes in formal education institutions or will it be a deta-
ched course; the content of this course; the challenges such as how many hours
a week and by whom this course will be taught.

Religious Culture and Moral Knowledge Course Curriculum Related
Challenges

In the Ottoman Empire until the 19th century, there were no training pro-
grams for the courses given in madrasahs. Madrasahs were already schools of
religious quality (Zengin, 2011).

In the Republic of Turkey, with the establishment of formal education at
schools Religious Culture and Moral Knowledge had to be put on the agenda
of the course. More than ten teaching programs have been carried out regar-
ding this course since 1924 (Zengin, 2017).

The multiplicity of these programs show that there is no consensus on the
content of the religious lessons taught in schools and the number of weekly
hours. In addition, the fact that so many religious lesson curricula show that
political governments interfere in this area. Therefore, the main problem with
the curriculum of religious lessons is that a standardisation in this field cannot
be achieved.

While preparing the religious education curriculum, discussions take place
on the aims and contents created on the basis of constructivist approach (Altas,
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2011). Similarly, it is stated that while preparing religious education curricu-
lum it should respect the people, different thoughts, freedoms, morals and cul-
tural heritage (Bulut, 2011).

Challenges with Religious Culture and Moral Knowledge Course Books

There are various discussions on how to create the content of the books
used in the Religious Culture and Moral Knowledge Course, which topics will
be covered at what grade level, and finally the suitability of these books for
students” ages.

In a study (Gozutok & Yilmaz, 2011), only 55.5% of the students said that
the textbooks are of good quality. In this study, 73% of the students have stated
that they needed the textbook while the religion course was being conducted.
Those who like the cover design of the textbooks are 41.1%. The rate of those
who say “there is no word I do not know / I know all words in the book” in the
textbook is 9.7%. It is noteworthy that this rate is quite low.

In a study on religious textbooks conducted with teachers (Keskiner, 2011),
it has been stated that the language of religion used in the books was heavy,
freedom of religion and conscience was not preserved and the examples were
insufficient and subjects were not motivating.

Discussions about the Compulsory Religious Culture and Moral Know-
ledge Course

From the 4th class of elementary school to the last class of high schools reli-
gion lessons in Turkey are taught compulsorily for two hours a week. Curren-
tly there is no discussion on this issue. However, from the establishment (1923)
of the new state until the 2000s, the necessity of compulsory religion lessons in
schools was discussed from time to time.

According to the Constitution of the Republic of Turkey is a secular state.
Thus, there is some controversy over whether a secular state should have com-
pulsory religion classes. On the other hand, there are opinions that religious
education should be under the control of the state in order to prevent abuse
of religion (Uyanik, 2011). Again, some people argue that religion courses in
schools should be optional by referring to the decisions of the European Court
of Human Rights (Arslan, 2011). In this discussion, there are also opinions
that, besides compulsory religion classes, the introduction of elective religion
classes for different faith groups is a constitutional right (Yildiz, 2011). There
are also opinions that Islamists want compulsory religion lessons rather than
moderate Muslims (Pak, 2010). Similarly, there are claims that compulsory reli-
gious education restricts the right of the family to choose religious education
related to their child (Akbulut & Usal, 2008).

There is no standard practice and solution worldwide for what the status
of religious classes should be in formal education. Some countries have made
the religion course compulsory and some elective. In some countries there are
both compulsory and elective religion classes. The fact that there are different
views on religious education is not only due to the idea of freedom but also the
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political and cultural characteristics of societies (Cebeci, 2011). This problem is
not easy to resolve since it has many components.

Challenges Related to the Competence of Religious Culture and Moral
Education Teachers

In Turkey since 2012, Religious Culture and Moral Education Department
of the Faculty of Education has been linked to the Faculty of Theology. Then,
these departments were made passive and they stopped accepting students.
Currently, students of the Faculty of Theology Moral can work as Religious
Culture and Knowledge Lesson Teachers upon graduation, provided that they
take certain courses.

In this case, the students of the Faculty of Theology do not perceive the
courses related to education as the courses related to their main fields hence
they do not give necessary importance to the courses related to their main
fields. Therefore, they graduate without fully acquiring the teaching qualifica-
tions. This is the main source of teacher shortages.

The graduates of the Faculty of Theology can work as teachers affiliated
to the MNE as well as religious officials affiliated to the PRA. In other words,
theology faculty students do not know if they will become teachers or religious
officials when they graduate during their studentship. This state of uncertainty
is another factor that makes it difficult for students to adopt teaching as a pri-
mary profession.

Challenges With Religious Education In Imam - Hatip Schools

Imam - Hatip schools are formal educational institutions that provide
secondary and high school education. The main purpose of these schools is to
train religious officials. In these schools, courses on Islamic religion are taught
predominantly. Graduates of these high schools mostly go to the faculties of
theology. In addition, imam - hatip high school graduates have the opportu-
nity to work as imams (head of mosque) and muezzins (co-imam) in mosques.

It could be said that until the 2000s Political powers in Turkey had appro-
ached religious education in a repressive and restrictive style. With the disap-
pearance of this pressurized environment in the last two decades, the number
of imam - hatip schools providing religious education has increased rapidly.
This rapid increase brought quality challenges with it. Teachers could not be
trained in accordance with the schools” increase rate. Imam - Hatip schools
could not fully explain their educational functions and purposes to the society
(Acuner, 2018; Ayhan, 2014).

There is an entrance exam to high school in Turkey. There are three alter-
natives for students who cannot pass this exam, that is, cannot go to the high
school they want. These students must either go to open high schools that pro-
vide distanced education, vocational high schools or imam - hatip high scho-
ols. This situation turns imam - hatip high schools into schools filled with stu-
dents who cannot pass entrance exams to high schools which is an important
factor that reduces the quality of these schools.



480 Local Cultures and Societies

Challenges with Religious Education in Higher Education

Religious education at the tertiary level in Turkey is made in theology and
Islamic Studies faculty. As of 2020, there are 68 theology faculties in Turkey and
there are 29 Islamic sciences faculties. Although the names of the faculties are
different, their functions are the same. The average number of students taken by
these faculties each year is 15,000 (Higher Education Council [HEC], 2020).

There are various challenges in the context of the aims of the faculties of the-
ology. Graduates of these faculties can work both in the MNE and in the PRA
(Naziroglu, 2018). Employees within the MNE can work as Religious Culture
and Moral Knowledge Lesson Teachers in primary and secondary schools and
high schools, and as teachers of vocational lessons in imam-hatip secondary
and high schools. Thus, graduates of theology can be appointed as teachers
in five different groups in the MNE. Similarly, they can Works as imam and
muezzin, specialist, religious officials, preachers and mufti. Those who gradu-
ate from the faculty of theology receive the same education, although they can
work in such separate positions. Students do not specialise in any profession
during their faculty education. This is one of the most important challenges of
the faculties of theology.

The fact that some of the faculties of religious education at the higher educa-
tion level are the faculties of theology and some are faculties of Islamic sciences
is an indicator of the difference in perception in this field. While faculties of the-
ology are perceived as educational institutions in a more Western style, faculties
of Islamic sciences are perceived in a more traditional style (Naziroglu, 2018).

Theology faculties, like other educational institutions in the country, are
influenced by the point of view of political powers. Therefore, an autonomy
problem related to these faculties can be mentioned.

Especially the negative viewpoints of political governments that existed
until 2000’s have also created a sociological legitimacy problem in terms of
theology faculties (Ayhan, 2014).

In the last two decades, many theology faculties were opened before the neces-
sary preparations were fully made. This brought the quality problem with it.

Another problem in this area is distanced religious education. This training,
which was initially considered as an alternative for those who could not conti-
nue formal education for various reasons, has caused serious quality challen-
ges after a while (Altas, 2018).

CHALLENGES IN RELIGIOUS EDUCATION IN THE
SCOPE OF NON-FORMAL EDUCATION IN TURKEY

Challenges Related to Religious Education in Mosques

Since the earliest periods of Islam, mosques have become places of educa-
tion, as well as places of worship. In addition to the masjid he founded after
his immigration to Madinah, Hz. Muhammed also built a training center called
suffa (Yilmaz, 2017).
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There are two basic elements of mosque education. The first is the sermon.
Sermon is a part of worship during Friday and Eid prayers. The speeches of the
imam of the mosque before or after any prayer in order to inform the mosques
about religious issues are called sermon or preaching. The preaching is not a part
of prayer worship and it is not compulsory to listen to. The other one is khutbah.
Listening to the khutbah is mandatory and constitutes a requirement of worship
(Dam, 2018).

Apart from these, if ten people request from the mosque community, the
imam of the mosque is obliged to open a course for them. These courses pro-
vide information on how to read the Qur’an or how to do the prayers properly
(Yilmaz, 2017).

The main problem with religious education in mosques is related to the
qualifications of the mosque officials who provide this education. There are
many challenges such as the mosque staff not being willing enough to give
education, lack of knowledge about the area, low general culture level, lack
of sufficient interaction with the audience they teach and the lack of teaching
skills (Dam, 2018; Yilmaz, 2017).

Issues With Religious Education Given In The Qur’an Courses

Qur’an courses are non-formal education institutions opened for Qur’an
education. There are several types of Qur'an courses (Algur, 2020; Demir,
2018):

* Needs-oriented Qur'an courses: These are courses that usually filter
between October and May to people of different age groups. In these cour-
ses, basic religious knowledge is taught besides teaching the Qur’an.

* Qur’an courses providing memory education: Hafizlik is the memorisation
of the Qur’an completely. This training takes two years on average.

* 4-6age group Qur'an courses: These are the courses in which preschool and
universal values are taught in addition to reading the Qur’an to preschool
children.

*  Summer Quran courses: These are the courses that open for students in
the summer months when schools are on holiday. Since these courses are
short-term, the main purpose of these courses is to provide basic Qur’an
reading skills and basic religious knowledge.

The challenges encountered in religious education given in the Qur’an
courses can be summarised as follows (Algur, 2020; Korkmaz, 2017):

Since these courses mentioned above are opened in a large number thro-
ughout the country, there is not enough qualified and suitable place for educa-
tion. For this reason, some of the courses are opened in the mosque and some
in unsuitable places belonging to local administrations.

There are various challenges about paying the tutors working in these cour-
ses. Accordingly, there are not enough tutorials.

There is not much scientific research about the courses of the Summer
Quran. Lack of grading system in these courses affects students’ perceptions of
the course negatively. Courses do not have sufficient educational tools. There
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are challenges concerning motivation and professional competencies of the
course staff.

Challenges with the Qualifications of Public Religious Education Officers

Studies show that religious officials have problems in transferring their the-
oretical knowledge to practice. As a result, they have communication challen-
ges with the mass they serve (Buyrukcu, 2006).

Religious education provides a wide range of services. People with reli-
gious education can work at mosques, schools, hospitals, prisons, nursing
homes. On the other hand, the education they receive is uniform and is not
compatible with a variety of service areas.

The institution organising the common religious education in Turkey is the
PRA. However, it cannot be said that the presidency has very clear standards
in non-formal religious education. The courses, which are often opened within
the scope of widespread religious education, are left to the mercy of the tra-
iners assigned there. Therefore, the quality of the training in these courses is
determined by the personal qualifications of the trainers.

The trainers assigned in the courses opened within the scope of non-formal
religious education are not all staffed. Personal rights and wages of non-staffed
trainers are very low which reduces their productivity.

Religious officials generally do not perceive working in courses as their
first job because they are dealing with another job (for example, praying in
mosques). This reduces the quality of education in the courses.

Challenges Arising from Sectarian Differences

The vast majority of the people in Turkey are Muslims. Official authorities
accept five denominations of Islam as valid. These sects are Hanafism, Shafism,
Hanbalism, Malikism and Caferism, a soft arm of Shiite. Therefore, the textbooks
used in religious classes contain information about these sects.

In the textbooks used in religious lessons, there is only introductory informa-
tion about other branches of Shia, other religions such as Christianity, Judaism,
Hinduism and Buddhism. There is no content in textbooks that aims to educate
people belonging to these sects or religions from a religious perspective.

Issues with Religious Activities in the Media

The whole world is now in a digital age. In the 1990s, the impact of tele-
vision on people was discussed. Today, the Internet has become an effective
and intensive data providing tool in all areas, including religious education.
As of January 2020, 74% of the population in Turkey (62.07 million) of Internet
users; 64% (54 million) are active social media users; 92% (77.39 million) have a
mobile Internet connection (Kemp, 2020).

It can be said that there are two main opinions regarding the role of media
in religious education (Yorulmaz, 2018). According to the first of these, the
media is a powerful communication tool and can be turned into a good reli-
gious education tool with appropriate content. According to the other view,
the media tends to make their content fun to increase viewership rates. This
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does not correspond to religious education, which requires spiritual concen-
tration. In other words, people can watch TV while doing sports or snacking.
Religious education cannot be mentioned in such an environment.

There are often sexual and violent publications on TV and the Internet
(social media, videos, games). These prevent the achievements targeted with
religious education. At the same time, false information is often given during
religious education in the media for the sake of gaining more ratings while
the content of religion is neglected by discussions on absurd issues that do
not benefit people in practice and religion is put into the service of the media.
This, rather than informing people about religious issues, blunts their existing
knowledge and confuses people’s minds in terms of religion. These programs
and content, which are mostly prepared without supervision in the name of
religious education, often harm religion for the sake of rating.

Challenges With Religious Education In The Family

The family is the first social environment in which the child begins to be
involved in society. It is also the place where the child receives their first educa-
tion in many subjects. Therefore, the family has an important place in the con-
text of religious education. The Islamic prophet said the following in order to
emphasise the function that the family attaches to religious education: “Every
child is born as a Muslim. Then his parents make him Jewish, Christian or
Zoroastrian ”(Bukhari, Cenaiz: 79, 80, 93; Muslim, Destiny: 22-25 quoted by
Hokelekli, 1996).

The biggest problem in the family in the context of religious education is
that parents do not have enough information about this issue. For this reason,
parents sometimes cannot answer their children’s religious questions, and
sometimes they give false or incomplete answers.

Challenges Related to Religious Education Given in Social Service
Institutions

PRA conducts religious social services in three groups (Ozdemir, 2017):

1. Family Guidance Offices: These offices were established in order to protect
the family structure and answer the religious questions of families. In these
offices, various meetings and conferences are organised for families and
women.

2. Children’s Houses / Orphaneges: Children who remain under the protec-
tion of the state remain in these institutions due to various challenges. On
certain days of the week, religious officials come here to provide religious
education to children.

3. Nursing Homes: They are institutions where the elderly or people in need
stay. Religious officials come to these institutions at certain times and pro-
vide information on various religious issues.

The common problem encountered in all three of these institutions in the
context of religious education is that the personnel assigned in these institutions
does not have any special training in this regard. As mentioned earlier, there is
no specialisation program in the faculties of theology related to the service areas
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of non-formal religious education. Therefore, a graduate of a theology faculty
who started working within the PRA can be appointed in any of these institu-
tions. These people operate in this field, where their education is not received,
and they learn the information required by their work during the application.

This situation brings with it many challenges. For example, officials who do
not know developmental psychology can attempt to give religious education
to children without considering their developmental characteristics.

Challenges Related to Religious Education in Prisons
Religious education in prisons is carried out according to the protocol
between the Ministry of Justice and the PRA in 2011 (General Directorate of

Religious Services [GDRS], 2011). According to this protocol, religious staff

will be employed in prisons of the PRA. The Ministry of Justice will also make

arrangements in prisons for the training of prisoners, provide necessary tools
and equipment, and make arrangements to facilitate prisoners’ participation.
However, various challenges are encountered in practice. These challenges

can be summarized as follows (Ozdemir, 2017):

* Classrooms are not created for education due to lack of place or security
in some prisons, and classes have to be held in prisoners” wards. These
lessons are inefficient;

* There are not enough religious officials in prisons. There is one educator
for an average of 150-200 prisoners;

* Religious officials do not want to work in prisons for reasons such as secu-
rity concerns or low wages;

* Some prison governors do not attach enough importance to religious
education.

RESULTS AND SUGGESTIONS

There are many challenges with education in Turkey. Crowded classes,
disruptions in girls” education, lack of resources are some of them. In some stu-
dies, it is suggested that increasing the number of private schools will partially
solve these challenges (Cinoglu, 2006). In contrast, the prohibition of opening
private religious schools in Turkey, due to the determination of the content as
a center of religious classes and programs are not available for the solution of
challenges encountered in proposed religious education.

This study describes the challenges encountered during the making of reli-
gious education field in Turkey. The following findings from the study:

These suggestions can be listed as follows:

*  More time should be devoted to Alevism issues within religious classes;

* Separate courses about Alevism should be taught at schools electively;

* Religious officials working in places where Alevism is intense should have
more accurate information about Alevism;
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* Religious officials should be more tolerant of Alevis and not impose sunnah
on them as a belief system;

* Alevi opinion leaders can be used as trainers while teaching Alevi issues;

* Political governments should not interfere with the preparation of reli-
gious curriculum;

* Religious education programs should be prepared in the light of scientific
developments in the field of education;

* Different belief and thought systems should be included more in religious
education curricula;

* Religious textbooks should be prepared in the light of scientific data,
dismissing superstitions;

* The physical features and designs of the religious textbooks should be
appropriate for the age of the students and be interesting;

* In religious textbooks, abstract topics that are academically controversial
and not suitable for students’ levels should not be included;

* The narration style should be increased with stories and case studies in
religious textbooks;

* Adding dictionaries and concept maps to the end of religious textbooks
will increase the utilisation rate of the book;

*  Compulsory religious education should be left to the family’s preference in
schools up to university;

* Elective religion classes should be offered for different faith groups;

* Religious Culture and Moral Education Teaching Departments should be
reopened;

* The education period of the faculties of theology should be increased
to five years and the last two years should be devoted to professional
specialisation;

*  Commissions should be created to address the quality challenges in Imam-
-Hatip schools;

* Student quotas of imam - hatip schools should be determined by conside-
ring the number of teachers;

* Asaradical suggestion to improve student quality, high school education
should be excluded from education and this education should only be
offered in a better quality for students who are really willing to take this
education;

* The division of theology faculty and faculty of Islamic sciences should be
eliminated, and these faculties should not be allowed to group;

* Theology faculties should stop accepting students with very low scores.

* Training programs for faculty of theology should be accelerated;

* In the faculties of theology, specialisation programs should be implemen-
ted for students in their last years;

* Inorder to obtain efficiency from religious education in mosques, mosque offi-
cials should be trained and motivated to provide education in every respect;

*  The number of practical courses should be increased in Imam - Hatip high
schools and theology faculties;
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(1]

(2]

(3]
(4]

(5]

(6]

(7]

In-service training given to current religious officials should be increased.
In this training, specialists in the fields of religious education, religious psy-
chology, sociology of religion, and communication should be appointed;
The fees of the trainers assigned in the courses within the scope of non-for-
mal religious education activities should be improved;

Religious education textbooks and materials for different religions and
sects should be prepared;

Religious education programs in the media should be prepared and super-
vised by experts. Broadcasts containing sexual and violent content in the
media should be better controlled;

Parents should be able to provide correct and appropriate answers to their
children’s questions about religion. The family should get help from the
experts if necessary, or state that he / she will “research and respond to
this issue” by acting honestly with the child about the things he does not
know;

Religious education personnel assigned in the fields of social work should
be trained accordingly in faculties of theology. They must also be subjected
to in-service training after graduation;

The necessary physical infrastructure, classrooms, equipment and equip-
ment deficiencies in prisons should be eliminated;

Necessary in-service training should be provided to the staff assigned in
prisons so that they can communicate well with prisoners.

The conditions of religious officials working in prisons should be improved.
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