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ABSTRACT

Aim. The number of kindergartens is swelling in China, and that of private kin-
dergartens in particular. The quality of teaching in the latter is positively linked to the
levels of teachers’ professional competence. Thus, to enhance the teaching quality in
private kindergartens, strengthening teacher’s professional competence is one of the
vital approaches. Teacher’s professional competence can be enhanced via effective CPD
activities. Therefore, this study aims to explore the types and content of CPD activities
for Chinese private kindergarten teachers.

Methods. A qualitative approach was adopted in this research. 18 kindergarten
teachers were selected as participants from three private kindergartens in Shenzhen.
Data was collected by semi-structured interview from 18 teachers.

Results and conclusion. The findings showed that the school-based CPD activities
are valued by most private kindergarten teachers. Furthermore, this study found that
CPD activities can help private kindergarten teachers to be more inclusive and positive
in teaching. They enabled teachers to acquire knowledge and skills that are relevant
to child care and development, teaching, as well as cooperation with colleagues and
children’s parents.
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Practical application. The research findings presented herein have significant
implications for the knowledge base of private kindergarten teachers” CPD in China. It
also has implications for the practice that is relevant to private kindergarten teachers,
principals and policy makers.

Key words: CPD, Professional Competence, Private Kindergarten Teachers

INTRODUCTION

his decade it has become increasingly evident that there are pressing

needs to improve the support in early childhood education (ECE) and
provide for the development of children from different families. Nowadays,
the number of kindergartens in China is swelling, particularly the private
ones, taking up two thirds of ECE institutions nationwide. Although the
number of private kindergartens has increased dramatically, their unsatis-
factory teaching quality that is closely related to the shortage of professional
teachers remains a concern for the society. In this context, some Chinese
educators have moved their attention as to how to improve the quality of
ECE via enhancing teachers’ professional competence. It has been found
that the quality of ECE programs is positively linked to the levels of teach-
ers’ professional competence (Hu et al., 2017). In other words, in order to
enhance the quality of ECE programs, strengthening teacher’s professional
competence is one of the vital approaches. According to Katrina McChesney
and Jill Aldridge (2018), teacher’s professional competence can be enhanced
via effective CPD activities, which aim to improve their professional devel-
opment. However, studies of CPD activity types and content as well as its
impact on private kindergarten teachers are limited in China. Therefore, this
study focuses on this field and explore the impact of CPD activities on Chi-
nese private kindergarten teachers’ professional competence.

LITERATURE REVIEW

Types of kindergarten teachers” CPD activities in China

According to Bi Ying Hu and Judit Szente (2009), CPD activities are signifi-
cant for teaching effectiveness. They have the potential to enhance teachers’
competence by equipping them with pedagogical knowledge and providing
teaching skills that help them increase their instructional effectiveness. The
current study categorised multiple CPD activities for Chinese kindergarten
teachers into three groups: kindergarten-based (school-based) CPD activities
(Zhang & Wong, 2017), external expert supported CPD activities (Lin, 2012),
and teachers’ self-learning CPD activities (Keller-Schneider, 2014). Based on
the relevant literature, in total, 13 types of CPD activities for kindergarten
teachers are listed in this study.
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Table 1
Types of CPD activities
Types of CPD activities
Kindergarten-based CPD activities
CPD activities based on kindergarten teachers” practical working context

. To consult with experienced teachers through mentoring;

. To observe the methods in the experienced teachers” daily teaching activities;
To set a mentoring plan and share teaching experience;

. To do collective lesson preparation;

. To share teaching and learning experiences when prepare their lessons;

. To consult with lesson teaching records and materials in school;

. To participate in class observation activities;

CPD activities conducted in the other kindergarten contexts

8. To participate in school visits;
9. To do collaborative teaching with teachers in other schools;

NO U A WN R

External expert supported CPD activities

10.To participate in seminars;
11.To participate in certificate courses;

Teachers’ self-learning CPD activities

12.To write academic articles;

13.To do extracurricular reading.
Source: own research.

A summary of these activities was used as guidance to explore the factual
situation of CPD activities participated in by teachers in private kindergartens
in this research.

Content of kindergarten teachers” CPD activities

CPD activities cannot make an impact on teachers without effective and
appropriate learning content (Timperley et al., 2008). The contents of CPD
activities should be associated with the goal of kindergarten teachers” CPD. In
this section, the contents of CPD activities focus on three aspects that are rel-
evant to teachers” work on children’s development, teaching and collaborating
with children’s parents.

Firstly, children’s development refers to the biological, psychological and
emotional changes that occur in children between birth and the end of adoles-
cence (Cole, Cole, & Lightfoot, 2005). It is a continuous process with a predict-
able sequence yet having a unique course for every child (Keenan, Evans, &
Crowley, 2016). Nowadays, enhancing children’s development has been con-
sidered as a vital aim in ECE, and children’s development can be influenced by
the quality of their care and education from teachers.

Kindergarten teachers may be the first important non-family adults with
whom children develop relationships. They play roles as both caregivers and
educators by providing young children with warmth and nurture (Bullock,
Coplan, & Bosacki, 2015). If teachers acquire more knowledge or skills on chil-
dren’s development, they should be able to understand children’s develop-
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mental stages better (Spodek, 1973). Furthermore, teachers” understanding of
children’s development also can influence their responses or attitude to chil-
dren’s classroom behaviour, as well as their teaching style and classroom deci-
sions (Rentzou & Sakellariou, 2011). Considering the importance of the content
on children’s development, it is necessary for teachers to learn from their CPD
activities. In line with this consideration, the current study aims to explore
what kinds of content regarding children’s development should be included in
the CPD activities for private kindergarten teachers.

Secondly, there are different teaching methodologies in ECE, of which the most
famous ones are, i.a., Frobel approach, Montessori approach, the Project approach,
Waldorf approach, Reggio Emillia approach, and the High/scope approach
(Hoskins & Smedley, 2016). By adopting different approaches, teachers’ roles will
be different. For instance, Lissanna Follari (2007) indicated that the teachers who
follow the Montessori approach need to carefully prepare the learning environ-
ment and know how to use didactic materials; however, the teachers who adopt
the project approach should focus on their responsibility in guiding children to
explore, and to help children uncover misconceptions. Kindergarten teachers can
follow these different teaching methodologies, and they play a significant role in
teaching (Oleson & Hora, 2014). Therefore, a goal of their CPD is, thus, to help
them understand their role in teaching and enhance their teaching quality.

Thirdly, in addition to learning how to teach in ECE, learning in the context
of school-family cooperation is also significant for kindergarten teachers’ CPD.
According to Elena Nitecki (2015), school and family play an equally significant
role in enhancing children’s diversified development. The quality of relation-
ship that young children experience early on with parents can impact their later
academic performance and achievement, as well as contribute to their prosocial
behaviour. Therefore, kindergarten teachers are in need of parental support for
sustaining the psychological, academic, and social development of their students
(Vlasov & Hujala, 2017). If the parents do not support kindergarten teachers or they
stand against the attempts of the teachers, the expected behavioural changes are
very hard to achieve and the children are hard pressed to attain an expected devel-
opmental level (Savas, 2012). The above-mentioned are centred on the content of
CPD activities for kindergarten teachers. Based on these, the current study hopes
to explore what kinds of content are valued by private kindergarten teachers.

RESEARCH METHOD

Research setting and participants

Shenzhen was selected as the research site as private kindergartens play a domi-
nant role in the provision of ECE in this city. 98% of preschoolers and 97% of ECE
teachers in the city are under the private school system, which accounts for 90% of
the total number of kindergartens (Wang, Hong, & Pang, 2015). Furthermore, the
concern of teacher’s CPD and the teaching quality of private kindergartens has been
raised in Shenzhen (Guo, 2015). Thus, Shenzhen was selected as the research setting
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for this study. Furthermore, the selection of kindergartens in Shenzhen was based
on a convenient sampling method. This means that researchers choose sites they can
easily get access to in order to conduct the research or select research participants
(Muijs, 2012). In line with this, three private kindergartens with which the researcher
was familiar with were selected, and they were given the name codes of A, S, and Y.

In terms of the selection of participants, the study applied a purposive sampling
method. 18 kindergarten teachers who had participated in CPD activities were
selected (6 teachers from each case study kindergarten). Moreover, this study con-
sidered that teachers’ responses to CPD activities and their competence in applying
newly acquired knowledge and skills in the classroom may have resulted in vari-
ations due to their different career stages. According to Paul Burden (1982), teach-
ers have three sequential teacher career stages: survival, the first year; adjustment,
years 2-4; and maturity, the fifth year and beyond. In line with this theory, the cur-
rent study categorised private kindergarten teacher participants into two groups:
beginner teachers or new teachers (NT) and senior teachers (ST). Beginner teachers
included teachers with less than five years of teaching experience, who were at the
survival and adjustment stage in their teaching. Senior teachers included teachers
with five or more years of teaching experience, who were at the mature stage in
their teaching. Please see the following participants’ demographic information form.

Table 2
Participants’” demographic information
Beginning Teaching
Teacher (NT) Sex Age Qualification Experience
ANT1 F 20-25 College 4 years
ANT2 F 20-25 College 4 years
ANT3 F 20-25 College 2 years
ANT4 F 20-25 College 1 year
SNT1 F 31-35 Undergraduate 2 years
SNT2 F 20-25 College 3 years
SNT3 F 20-25 College 5 months
SNT4 F 20-25 College 5 months
YNT1 F 20-25 Undergraduate 2 months
YNT2 F 20-25 College 6 months
YNT3 F 20-25 College 3 years
YNT4 F 20-25 College 3 years
Senior Teaching
Teacher (ST) Sex Age Qualification Experience
AST1 F 26-30 College 9 years
AST2 F 20-25 College 5 years
SST1 F 26-30 College 6 years
SST2 F 31-35 College 5 years
YST1 F 31-35 Undergraduate 9 years
YST2 F 35-40 College 15 years

Source: own research.
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Data Collection and analysis

Semi-structured interviews were used as the data collection method for the
18 teachers. According to Owen Doody and Maria Noonan (2013), semi-struc-
tured interviews can be flexible, with open-ended questions and the chance to
explore issues that arise spontaneously in qualitative studies. They also can
encourage depth and vitality, which help new concepts to emerge in qualita-
tive studies (Dearnley, 2005). The interview questions were with reference to
the summarised types and contents of CPD activities, and all the teachers were
allowed to share their CPD learning experience freely. In addition, the research
aim and the importance of confidentiality were explained to all 18 teacher
participants before being interviewed. With their consent, interviews were
conducted individually in their kindergartens” meeting rooms and lasted for
approximately one hour. All interviews were recorded using a tape-recorder
and transcribed without mentioning the participants’ names and distinguish-
ing features.

In terms of data analysis, the inductive content analysis method was used
in this study. The inductive approach can be used when former knowledge
about the phenomenon is limited or if this knowledge is fragmented (Lauri &
Kynga s, 2005). According to Murray Thomas (2003), inductive content analy-
sis approaches are intended to aid the understanding of the meaning of com-
plex data through the development of summary themes or categories from raw
data.

In this study, it was found that the knowledge of CPD activity types and
contents for private kindergarten teachers in China was limited and un-sys-
tematic. Therefore, this study organised the raw data collected from the 18
teachers” answers to the types and contents of the CPD activities from their
interview data. Furthermore, through inductive analysis which included the
process of open coding, creating categories and abstraction (Chinn & Kramer
1999), the themes on the key types and contents of the CPD activities emerged.
Please see examples shown in Table 3.

Table 3

The themes on the key types and contents of the CPD activities

Code Category Theme

I used to participate in an English training English teaching Teaching
course in the CPD activities, and I method

learned that it is useful to teach children

by providing an English experimental

platform for them. (SST2)

I have learned a new teaching method in Montessori

CPD activity, which is called Montessori teaching method
teaching method. I think this teaching

method is very practical and I like to

apply it in my teaching process. (ANT?2)

Source: own research.
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FINDINGS

It was found that there were six types of CPD activities reported by most
private kindergarten teacher participants in this study. The contents of the CPD
activities were focused on teaching, management, childcare and child develop-
ment and school-family cooperation. The following paragraphs describe these
findings in detail.

Key types of CPD activities for private kindergarten teachers

It was found that among the 13 types of CPD activities summarised in
this study, six of them were reported by over half of the teacher participants
(involving 12 beginning teachers and 6 experienced teachers). Teachers admit-
ted to participate in the activities that they reported, and these CPD activi-
ties have profound impacts on their professional competence. These key CPD
activities were listed in Table 4. Over half of the interviewees mentioned the six
CPD activities, which formulates the importance of them in enhancing teach-
ers’ professional competence in the current context. Furthermore, it was found
that all of the above-mentioned activities belonged to the kindergarten-based
CPD activities. Therefore, this study further analysed the teachers” perceptions
on kindergarten-based CPD activities.

Table 4
Six CPD activities reported by private kindergarten teachers
Types of CPD activities No. of teachers
To share teaching and 8 beginning teachers (ANT2, ANT4, SNT1,
learning experiences on SNT2,SNT3, SNT4, YNT3, YNT4) and 6
lesson studies experienced teachers (AST1, AST2, SST1, SST2,
YST1, YST2).

To consult with experienced 10 beginning teachers (ANT2, ANT3, ANT4,
teachers through mentoring SNT1, SNT2, SNT3, SNT4, YNT2, YNT3, YNT4)
and 3 experienced teachers (AST2, SST1, YST2).
To observe the methods from 9 beginning teachers (ANT2, ANT3, ANT4,
the experienced teachers’ SNT1, SNT2, SNT3, SNT4, YNT2, YNT3) and 4
daily teaching activities experienced teachers (AST1, AST2, SST1, YST1).
To set a mentoring planand 5 beginning teachers (ANT4, SNT2, SNT3, SNT4,
sharing teaching experience  YNT4) and 5 experienced teachers (AST1, AST2,

SST1, YST1, YST2).
To participate in class 7 beginning teachers (ANT1, ANT4, SNT1,
observation activities SNT2, SNT3, SNT4, YNT4) and 4 experienced

teachers (AST1, SST1, YST1, YST2).

5 beginning teachers (ANT2, ANT4, SNT2,

YNT3, YNT4) and 5 experienced teachers (AST1,
To participate in school visits AST2, SST1, SST2, YST2).

Source: own research.
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It was found that kindergarten-based CPD activities were confirmed as
vital approaches in enhancing private kindergarten teachers’ professional
competence from two perspectives. First, teachers indicated that they can learn
more practical teaching methods from these activities. This could be seen from
teacher YNT2's and ANT4's responses: “If I participated in kindergarten-based
CPD activities, some experienced teachers can tell me how to teach or how to
communicate with children in a particular way. They have sufficient experi-
ence and I think they are convincing” (YNT2).

Similarly, teacher ANT4 reported her learning of Montessori teaching
methods from kindergarten-based CPD activities. She stressed such learning
is useful for her practical teaching.

I usually participate in kindergarten-based CPD activities once a week or once
a month. They are very effective, because they are more related to how to teach
young children in detail. For example, I had never learned the Montessori mathe-
matics teaching method or concepts; I feel they are very practical for my teaching
when I learned them from kindergarten-based CPD activities. (ANT4)

In addition to enabling teachers to learn more practical teaching methods,
kindergarten-based CPD activities were also considered to be effective due
to their well-fitted combination with teachers” learning needs and contexts.
Teacher AST1 provided an explanation. She said CPD activities provided in
their kindergarten could take their school’s real situation into consideration,
which was helpful for teachers to teach or work at school.

I think kindergarten-based CPD activities are more appropriate for our practical
instruction. Every kindergarten has a different situation. As a teacher, we should
not ignore it... teachers’ learning in CPD activities learning should be based on
their kindergarten’s teaching environment. (AST1)

ANTT1 also claimed that kindergarten-based CPD activities were more relevant to
their needs for teaching in the school: “The design and arrangement of kindergar-
ten-based CPD activities can align with our learning needs. Such learning is more
helpful for us to solve teaching problems, and that’s why 70% of our CPD activities
are kindergarten-based CPD activities” (ANT1). In short, among the 14 CPD activi-
ties, there were six types in which more than 50% of the 18 teachers reported having
participated in. Teachers placed higher value on kindergarten-based CPD activities
as they could learn practical teaching methods in context. In the next section, fin-
dings on the contents of the CPD activities is illustrated.

Four aspects of core contents in CPD activities for private kindergarten
teachers

Different content learned by teachers in their CPD activities may have
different impact on their professional competences and practice. This sec-
tion focuses on the core contents of CPD activities from teachers’ interview
responses. It was found that the content of CPD activities can be grouped into
13 categories. Based on this, this study further derived four organising themes:
teaching, management, childcare and development, and school-family coop-
eration. The details can be seen in Table 5.
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Table 5
Key contents of CPD activities

Themes Categories
Teaching 1. English teaching method
2. Montessori teaching method
3. Orff music teaching method
4. “Corner” teaching method
5. Multimedia teaching method
6. Subject research method
Management 7. Classroom management
8. Daily activities management in
kindergarten
9. Environment creation and management

Child care and development 10. Child care knowledge and skills
11.Children’s psychological and cognitive
theory
12.Children’s communication and
encouragement skills

School-family cooperation 13. Communication and collaborationskills
with children’s parents

Source: own research.

As previously discussed in the literature review, equipping kindergarten
teachers with knowledge and skills in ECE teaching enabled them to fulfill
their role in teaching and to improve their teaching quality. From this table,
it can be seen that the first organising theme — teaching has covered a variety
of content relevant to teaching, especially teaching methods, such as English
teaching method, Montessori teaching method, or Orff music teaching method.
The second theme included the content relevant to management. Attending
CPD activities enabled teachers to facilitate their classroom management. It
also allowed them to learn how to manage their teaching environment, as well
as children’s daily activities in kindergartens. The third theme - child care and
development was derived from the content relevant to knowledge and skills
on childcare, child psychology and health, as well as child communication and
encouragement. To some extent, learning about this content aims to facilitate
teachers” competence in taking better care of children, identifying children
with developmental problems, and providing appropriate support for teachers
to better communicate with children. In addition, the fourth theme - school-
family cooperation in this table was based on the content that teachers learned
on communication and collaboration skills with children’s parents. Kindergar-
ten teachers need parental support for sustaining the psychological, social and
academic development of children and for maintaining and controlling chil-
dren’s behaviour outside school (Savas, 2012). If the parents do not support
teachers or they stand against the attempts of teachers, the expected behav-
ioural changes are very hard to achieve and the children will be hard pressed
to attain an expected developmental level (Savas, 2012). This study proved
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that content of the CPD activities for private kindergarten teachers involved in
school-family cooperation is important.

In short, this table abstracted the core content in private kindergarten teach-
ers’” CPD activities. It covered four aspects: teaching, management, child care
and development and school-family cooperation., This study found that man-
agement skills is now given more emphasis in the CPD learning contents for
kindergarten teachers.

DISCUSSION

Understanding the types of CPD activities valued by private kindergar-
ten teachers

This study found that private kindergarten teachers placed higher value
on kindergarten-based CPD activities rather than other CPD activities, as they
could learn practical teaching methods in context. These are the main types of
CPD activities participated in by teachers in private kindergartens. Based on
these findings, three points are discussed and used to explain why kindergar-
ten-based CPD activities has become so significant for private kindergarten
teachers” CPD.

Firstly, this study considered that kindergarten-based activities play the
main role in private kindergarten teachers” CPD and were relevant to their
effectiveness in addressing teachers’ learning needs. This point is consistent
with some previous studies in this field (Qin & Yang, 2012). These studies
indicated that kindergarten-based CPD activities are effective because they
can integrate teachers’ learning needs, teacher’s practical teaching problems
and kindergarten’s educational resources together. Based on these, attending
to kindergarten-based CPD activities can provide more practical support for
teachers, allowing them to enhance their teaching competence in kindergar-
tens. By contrast, it has been claimed that some external expert supported CPD
activities, for example, seminars, are usually carried out with limited consid-
eration for kindergarten teachers’ learning needs (Croft et al., 2010). Hence, it
is difficult for teachers to turn what they have learned from these kinds of CPD
activities into practice. Therefore, when comparing these different CPD activi-
ties, it is not difficult to understand why kindergarten-based activities play the
key role for private kindergarten teachers” CPD.

Secondly, this study indicated that the importance of kindergarten-based
CPD activities is relevant to the expansion of private kindergartens and their
teaching quality. As previously mentioned in the introduction, the number of
private kindergartens is more than two times of the number of public kinder-
gartens due to stimulation by policy and the socialist market economy. How-
ever, teaching quality in these private kindergartens seems to still be difficult
to guarantee. It was found that teachers at private kindergartens are relatively
inexperienced and lack professional teaching competence. Against this back-
ground, in order to cater for the needs of parents and the market, many pri-
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vate kindergartens have started to take more responsibility in teacher training
so that their teachers’ professional competence can be enhanced. As a result,
kindergarten-based CPD activities have gradually become the main types for
teachers working in private kindergartens.

Thirdly, this study considered that kindergarten-based CPD activities play
a vital role for teachers’ professional development which may also be relevant
to the changes of the national CPD training service for teachers. Nowadays,
the national CPD training service for kindergarten teachers is in the process
of improvement (Zhou, 2016). Therefore, the majority of private kindergar-
ten teachers may learn to enhance their professional competence at their own
workplaces. In China, the traditional CPD training service mainly takes the
form of direct government provision, and teachers’ training at all levels is car-
ried out in designated training institutions (Zhou, 2016). However, with the
change and improvement of the teacher training service system, the way of
the central government guiding and providing teacher training services has
changed. Nowadays, the government is encouraging school-based training
and teachers’ self-learning for enhancing kindergarten teachers’ competence
(Zhou, 2016). At the same time, it has also tried to use multiple approaches
to provide training services for teachers” CPD. These approaches include: (1)
the government providing training services directly; and the governmental
teacher training institution employing training specialists to organise teacher’s
CPD training; (2) the government purchasing training services to train teach-
ers via colleges and universities by calling for tenders; (3) voluntary services,
such as some education associations providing free training for teachers CPD;
(4) sending teachers to education developed areas to learn through the govern-
mental agreement; and (5) government subsidies, such as providing funding
for teachers to gain a higher education degree. Therefore, it can be seen that the
teacher training system is becoming more comprehensive. However, there is
still a long way to go to achieve this comprehensive training system for teach-
er’s professional development. Within this context, kindergarten-based CPD
activities play a major role to enhance the large number of private kindergarten
teachers’ competence at the current stage.

In short, the aforementioned discussion explores the reason for which kin-
dergarten-based CPD activities are the main types of CPD activities private
kindergarten teachers participate in. In the next section, the core contents of
CPD activities for private kindergarten teachers is discussed.

Understanding on the four aspects of core contents in CPD activities

Effective and appropriate CPD content plays a significant role for enhanc-
ing kindergarten teachers” competence. In the current study, it was found that
the content of private kindergarten teachers” CPD activities mainly covered
four aspects: teaching, management, child care and development, and school-
family cooperation. This section discusses these four aspects in detail.

Firstly, the results on the content of CPD activities show that private kinder-
garten teachers” CPD has focused on transmitting teaching methods, skills and
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concepts. This is consistent with Ivelisse Martinez-Beck and Martha Zaslow’s
(2006) study, which stressed that the goal of CPD activities is to help teachers
to understand their role in teaching and to enhance their teaching quality. Fur-
thermore, the findings of the current study are also similar to those of Bruce
Joyce and Beverley Showers (2002). They indicated that the content of CPD
activities should focus on instructional methods and knowledge, which may
make the teachers obtain better understanding of their class. Therefore, it can
be seen that it is a constant task in teachers” CPD activities to enhance the qual-
ity of teaching through equipping private kindergarten teachers with different
teaching methods and knowledge.

Secondly, this study also shows that the content of private kindergarten
teachers” CPD activities has involved management, such as teaching environ-
ment management and children’s daily activities management. This finding is
different from some previous studies which claimed that kindergarten teach-
ers’ CPD activities have paid more attention to emphasising teaching methods
and skills (Aelterman et al., 2016). It proved that the current CPD activities for
private kindergarten teachers have also stressed the significant role of manage-
ment in different aspects in ECE. The reasons for this situation may be relevant
to the following three aspects: a) effective management in the teaching envi-
ronment and children’s daily routines can facilitate teachers’ teaching in kin-
dergartens (Pianta, 2002); b) large class sizes in some Chinese private kinder-
gartens cause their management in the teaching environments or in children’s
daily activities to still be weak. Therefore, to enhance teachers’ competence
in these aspects through CPD activities is an important task; c) the traditional
role of kindergarten teachers in China is to help children’s parents to take care
and manage their children’s daily behaviour (Fan, Nyland, & Zeng, 2016). In
line with this impact, teachers not only take the role as the teacher, but also the
role of manager in their class. All of these can be used to explain why private
kindergarten teachers” CPD activities involve a lot of content on management
in class and children’s daily routines.

Thirdly, the findings of this study indicate that private kindergarten teach-
ers’ CPD activities have paid attention to children’s development, no matter
physical or mental. In line with this, many teachers have learned the content of
the knowledge and skills of child care, which are of benefit for them to advance
children’s physical development. Furthermore, teachers can also learn the con-
tent on children’s psychological and cognitive theory. In addition, their CPD
activities enable them to learn many skills to communicate with and encour-
age children. Based on learning this content, teachers can better enhance the
psychological development of children. All of the above provide evidence to
support some relevant studies (Coplan et al., 2015; Keenan et al., 2016). These
studies stressed that enhancing children’s development should be a vital task
in ECE. Kindergarten teachers” CPD activities should improve teachers” com-
petence in this aspect because teachers play the roles of both caregiver and
educator which can profoundly influence children’s development (Coplan et
al.,, 2015; Keenan et al., 2016).
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Fourthly, the results on the CPD content can reflect the fact that private
kindergarten teachers” CPD activities have realised the significant role of
school-family collaboration in ECE. As a result, the content of school-family
cooperation is included in many CPD activities, such as communication with
children’s parents, and inviting parents to participate in the kindergarten’s
teaching activities. To be more specific, learning the skills of communicating
with children’s parents have enabled teachers and parents to have a shared
understanding on how to teach children. Based on this, teachers and parents
may produce a better ECE in kindergartens. This finding is consistent with a
study from Ahmet Cezmi Savas (2012), which emphasised that it is vital for
teachers and parents to stand on one line to teach children. If parents stand
out against the attempts of teachers, it is difficult to teach children effectively
(Savas, 2012). Furthermore, learning the skills on how to invite children’s par-
ents to join in the kindergarten’s teaching activities have also allowed teachers
to facilitate collaboration between kindergartens and families. This finding can
add evidence to support some previous studies in this field (Nitecki, 2015).
These studies indicated that as parental education has a profound impact on
young children’s development, it is meaningful for teachers to encourage par-
ents to join in their teaching activities in a planned way. Private kindergarten
teachers are also in need of parents’ support for sustaining the psychological,
social and academic development of their students.

CONCLUSION

To summarise, this study found that campus-based learning are the main types
of CPD activities which private kindergarten teachers participate. These CPD
activities are gradually becoming a part of the comprehensive and multiple forms
of CPD activities in China. They are more likely to consider the teachers” learning
needs and teaching context. Furthermore, this study also found that the content of
private kindergarten teachers” CPD activities is mainly relevant to teaching, man-
agement (on environment and children’s daily activities), childcare and develop-
ment as well as school-family cooperation. These results can reflect that private
kindergarten teachers’” CPD has focused on enhancing teaching quality so that
various methods, skills and concepts relevant to teachers’ teaching were involved
in their CPD activities. Learning this content may enable teachers” CPD to become
more multi-dimensional. To a great extent, this study updates the knowledge base
of school-based approaches for private kindergarten teachers” CPD in China, and
it also provides a clear description on the valuable CPD contents that teachers
learned. Based on these, it is helpful for teachers to better reflect on their kindergar-
ten-based CPD activities; for principals to reasonably adopt activities to arrange
the plans for teacher’s CPD; for educators and researchers to gain a comprehensive
and deep understanding of private kindergarten teachers” CPD activities; and for
policy makers to reconsider to how to support private kindergartens to organise
their kindergarten-based CPD activities for enhancing teaching quality.
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