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ABSTRACT

Aim. The aim of the research is to investigate the relationship between formal edu-
cation and female entrepreneurship in Uganda. This research hopes to contribute to the
literature on education and women'’s entrepreneurship in this country.

Methods. Data is collected from 109 women through semi structured interviews.
These are participants from the agribusiness sector and own businesses ranging from
market stalls, retail shops to street businesses. Through the iterative process, emerging
themes are analysed and discussed.

Results. The research finds that formal education programmes and macroeconomic
policies negatively impact formal education and female entrepreneurship. Macroeconomic
policies such as privatisation and the programmes of universal formal education do not
incentivise students (specifically female ones) to pursue a full formal education, influencing
them to leave schools early for necessity entrepreneurship to meet immediate needs.

Conclusions. Even though the study indicates that a formal education demonstra-
tes high outcomes in terms of economic growth and development, the education level
attained by women entrepreneurs is insufficient to meet true entrepreneurial success.
Furthermore, the macroeconomic environment adds to the challenge of successful

women entrepreneurship.
D
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Originality. Various economic initiatives have been implemented in the quest for
gender parity in education and women empowerment in Uganda since its indepen-
dence. Statistics have demonstrated an increase in women’s education and empower-
ment through entrepreneurship, however, such data do not necessarily reflect econo-
mic development. The results suggest that the relationship between formal education
and women entrepreneurship is more complex and nuanced than previously believed.

Key words: formal education, macroeconomic policies, education programmes,
women entrepreneurship, Uganda

INTRODUCTION

he measures for the promotion of women in education and in the produc-

tive sector of the economy through business creation have been two funda-
mental measures in the search for greater equality between men and women
in the world of development, especially beginning with the Beijing Conference
in 1995. The promotion of formal education for girls and programs to promote
women’s entrepreneurship are considered some of the most important strate-
gies aimed at poverty alleviation by African governments and United Nations
agencies (United Nations, 2000) and are main ways aimed at improving eco-
nomic growth and development in Uganda (Blaak, Openjuru, & Zeleen, 2013;
Namukwaya & Kibirige, 2019).

Formal education is structured and intentional learning delivered by quali-
fied teachers with the purpose of developing students’ ability to think for
themselves, learn the discipline and difference between good and evil, share
different perspectives on topics with classmates, as well as be able to make
decisions about the changes that occur in their social, economic, and politi-
cal spheres (Asongu & Odhiambo 2018; Fitzgerald, 2020; Zembylas, 2001).
Therefore, a quality formal education is necessary for female entrepreneurs
who define themselves as business organisers and managers to consolidate
their entrepreneurial success (Asongu & Odhiambo, 2018). This is important
because the Government of Uganda, like several African governments, is con-
sidering female entrepreneurship as a mechanism to boost economic growth
and development in order to reduce poverty levels in the country (Etim & Iwu,
2019; Panda, 2018). Proponents of formal education assert that it is the gate-
way to success in life given the achievements it can bring, such as prestige as
a qualified professional in a society, more opportunities, social influence, and
higher incomes from employment (Ahimbisibwe, 2019).

Women entrepreneurship is defined as self-employment or the creation of a
business where the total or majority of the ownership and the decision-making
processes are owned and managed by women respectively (Carter & Shaw,
2006). According to the United Nations Development Program (UNDP, 2004),
a woman entrepreneur is one who has started or inherited a business by herself
or with one or more partners, and is eager to assume the financial and admin-
istrative risks and responsibilities, as well as participate in the daily manage-
ment of operations. However, it should be noted that despite these definitions,
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women entrepreneurs face numerous prejudices and gender stereotypes that
place them as passive victims with little ability to manage businesses and are
considered outsiders in sectors dominated by men (Asare, Akuffobea, Quaye,
& Atta-Antwi, 2015; Etim & Iwu, 2019).

Due to the influence of the Sustainable Development Goals in 2015, there
has been a significant increase in formal education and entrepreneurship in
Uganda that has brought women entrepreneurs to the forefront of entrepre-
neurship. The promotion of male entrepreneurship by the Ugandan govern-
ment that had begun in the 1980’s with macroeconomic policies such as pri-
vatisation (MasterCard Index, 2018; Tushabomwe-Kazooba, 2006) has been
remodelled to include women as well. However, both formal education and
women entrepreneurship have not been without criticism (Etim & Iwu, 2019;
Guma, 2015). Some of the criticisms lie in the contradictory conditions that
appear when applied to the development context.

The interest in formal education and women entrepreneurship comes at a
time when Uganda is grappling with the problem of business sustainability
within the economy (Sejjaaka, Mindra, & Nsereko, 2015; Struwig, Kriiger, &
Nuwagaba, 2019). On the one hand, there is a significant increase of women in
entrepreneurship and women literacy of 70.84% in 2018 from 61.97% in 2012,
but on the other hand, there is a gap between these two development meas-
ures reflected in business failure and unemployment levels in Uganda (Odaga,
2020; Ssempebwa, 2008). A lot of research has been done about formal educa-
tion and women entrepreneurship highlighting those entrepreneurs fail due
to limited education. However, there is little research done that analyses the
extent to which this limitation affects women entrepreneurs in particular and
yet women entrepreneurship has become a mechanism for economic growth
and development. In this sense, this research seeks to connect the relationships
between educational programs and women entrepreneurship initiatives.

The objectives of this article are twofold: on the one hand, we present and
discuss different theoretical proposals on both development measures from a
feminist perspective; and on the other hand, some hypotheses are defined from
previous discussions in the field research in relation to the contradictions that
emerge between both measures for the promotion of women in Uganda.

Formal education for girls and female entrepreneurship in Uganda

Uganda'’s schools provide two methods for formal school attendance; one
of them is a “boarding school” which was adopted from the British (Bamford
1967; Scanlon, 1964), where students come to school for a fixed period of time
at the end of which they return home for a vacation. The other method is a
“day school” where students commute from home on a daily basis to attend
school for the fixed period of time (Blau & Blau, 2019). School fees charges
for “day scholars” are usually lower because they do not require sleeping
facilities at school at the end of the day (Ninsiima & Abonit, 2013). Uganda’s
formal schools” curriculum is subject oriented and based on subjects such
as English, Mathematics, Science, and Social Studies (National Curriculum
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Development Centre [NCDC], 2020). The level of intensity increases within
the recognised four levels of education which include primary, secondary,
tertiary and university levels of formal education. At the end of each level
a certificate or degree of accomplishment is issued (Uganda Bureau of Stati-
stics [UBOS], 2017; Ejuu, 2012).

Despite this apparently favourable context for the population’s access to
formal education, there is a significant gap in the completion rate as the edu-
cational level progresses. This gap increases in the case of girls (Kayongo,
Kawooya, & Mijumbi-Deve, 2019) due to factors such as the generic division of
labour in which girls, especially those who reside in rural areas, are seriously
affected by their domestic responsibilities such as finding and hauling water
and firewood before attending school, or the price of school fees. According to
United Nations International Children’s Emergency Fund (UNICEEF, 2019) and
United Nations Educational, Scientific and Cultural Organisation (UNESCO,
2019), there are fewer than four girls enrolled for every five boys at the second-
ary level. Many families have turned to informal education for their daughters
in order to equip them with entrepreneurial skills (Ezati, Madanda, & Ahikire,
2018; Kayongo et al., 2019).

Informal education for entrepreneurship for women and girls who leave

the formal educational system

According to the UBOS (2017), 57% of young people (15-24 years of age)
have not reached primary education and only 28% have reached secondary
education. However, the statistics show that secondary school enrolment
increased from 54% for boys and 46% for girls in 2008 to 53% for boys and
47% for girls in 2014, while total enrolment in tertiary education for women
increased from 38% in 2002 to 44% in 2014. The completion rate of primary
education also improved from 47% in 2008 (boys - 50% and girls - 44%) to 72%
for both boys and girls in 2014 with the final primary exam (PLE) passed. The
rate for girls increased from 65.3% in 2002 to 86.2% in 2014.

Qualitative studies have explained that the continued disparity between
formal education for boys and girls comes from multiple factors. For girls, it is
the families” lack of income to pay for school fees, given the gendered nature
of domestic work (Jones, 2011; Kayongo et al., 2019; Wodon et al., 2016). Addi-
tionally, the formal education system itself has been a subject of controversy in
recent years, with critics arguing that it does not offer real solutions to current
problems such as unemployment due to its highly theoretical format (Blaak
et al.,, 2013; Nangoli, Turinawe, Kituyi, Kusemererwa, & Jaaza, 2013; Orobia,
Tusiime, Mwesigwa, & Ssekiziyivu, 2020) and its lack of inclusion of all Ugan-
dans’ needs due to universalism (Bannink, Nalugya, & van Hove, 2020). Critics
have further argued that even with government’s efforts to incorporate entre-
preneurship education in schools (Okoth, 2019; Ratten & Jones, 2018) in addi-
tion to initiating entrepreneurship programs targeted at women and the youth
such as the Ugandan women entrepreneurship programme in 2015 and the
youth livelihood programme in 2013, literacy skills attained through a quality
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formal education are necessary for economic development to be reflected in the
lives of the citizens (Asongu & Odhiambo, 2018; Gavigan, Ciprikis, & Cooney,
2020). Formal entrepreneurship education leaves a lot to be desired given the
challenges of funding, optionality and limited time allocated to it in school
timetables. These challenges have made its harmonisation with other formal
subjects a major difficulty (Ajagbe, Kelechi, Kimuli, & Cho, 2016; NCDC, 2014).

It should be noted that given the challenges formal education in Uganda is
facing and the increased drive toward entrepreneurship, informal education
has become the alternative to the formal one. Informal education is characteri-
sed by learning from experience, from home, the social environment and from
work (Kislova, 2020; Kolodych & Zarzycka-Dertli, 2020). Informal education
has been presented as the opportunity for girls in the face of economic contin-
gencies to obtain skills and competencies from their parents, guardians, and
the community, which are useful in everyday life, such as financial education
that is usually helpful when it comes to business entrepreneurship (Monteith
& Camfield, 2019; Noguchi, 2018).

Historical and cultural context of formal education and female

entrepreneurship in Uganda

Pre-independence period (Buganda region)

During the pre-colonial period (11" and 12* centuries), formal educa-
tion was delivered through work (Humphris & Lles, 2013; Khadidja, 2014).
The generic separation of labour maintained a harmonious division between
women and men (Musisi, 1993; Ssekamwa, 1997) in which both sexes parti-
cipated in the care of farms and economic activities such as manufacturing
and marketing activities for upholstery and other commodities unanimously
(Matovu, 2016). The specialisation of work was communal and the education
provided implied the acquisition of skills to be effective in ensuring the long-
-term sustainability of families (Green, 2010). This African educational system
provided an environment in which both men and women worked not only
for their benefit, but also for the benefit of the society as a whole (Stonehouse,
2012).

The discovery of lucrative minerals such as iron ore (Musisi, 1993) in the
14" century led to competition for resources which gave a way for economic
and social changes that caused subtle socio-economic gender differences, for
example in household responsibilities. The intercostal trade in the 1800s fur-
ther amplified the gender differences as it brought Arabs to Buganda in 1844.
They introduced Islamic education at the king’s court, which involved the
study of the Quran and Arabic language (Ajayl, 1998). However, this situation
did not last long as trade relations broke down when King Ssuuna II Kalema
refused to convert to Islam (Oded, 1974). Thirty-three years later, in 1877, the
first missionaries arrived from Great Britain to Buganda at the court of King
Muteesa I (Hansen & Twaddle, 2002; Twaddle, 1974). They used education
in their evangelisation process as an instrument (Mockler-Ferryman, 1903) for
implementing a new way of life.
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The British formal education in 1894 cemented the unequal relations
between men and women. It was based on a Victorian gender model where
women fulfilled reproductive roles through having and taking care of children
and maintaining the house, a model that some authors called the domestication
of women (Rogers, 1980), while men were charged with providing income for
their families (Matovu, 2016; zu Selhausen, 2015). This model drastically chan-
ged the gender dynamics between men and women, as women were limited
to the jobs of household responsibilities, while men were the only ones privile-
ged to work in colonial establishments such as tea and cotton fields (Nayenga,
1981). Formal education was aimed primarily for men, as the new economy
was meant for them to work in order to pay taxes (Kikooma, 2012; zu Selhau-
sen, 2015). Therefore, the entrepreneurial spirit of women was limited and they
were considered non-economic agents (Boserup, 1970), being marginalised out
of school education among other economic activities (Akyeampong & Fofack,
2014), while men were privileged in the activities that the new system introdu-
ced and that continue to this day.

Government efforts to promote women in formal education since

the independence

Independence in 1962 brought changes in favour of formal education and
economic participation of women (Frankema, 2012) in Uganda. Despite the
masculinised approach to mission education, formal schools were created spe-
cifically for girls (Sheldon 2015; Sobehart 2009). In such schools, future teachers,
nurses, and doctors were trained to occupy important positions in the govern-
ment administration. They benefited from certain economic and political privi-
leges (zu Selhausen, 2015) as many of them later occupied positions of political
responsibility (Kadaga, 2013; Kyomuhendo & McIntosh 2006).

It is known and recognised by the international community that Uganda
has currently made significant efforts to strengthen and institutionalise gender
equality through formal education and women entrepreneurship (National
Development Plan [NDP], 2015). Furthermore, in 2015, through the Ministry
of Gender, Labour and Social Development, the government launched the
Uganda Women’s Entrepreneurship Program (UWEP) which aims to empo-
wer women by improving their access to financial services in order to enhance
business economic growth (NDP, 2015). The creation of the Uganda Ministry
of Education and Sports (MoES) in 1997 was also mandated to promote female
education through providing, supporting, guiding, coordinating, regulating
and promoting quality education and sports for all people in Uganda for natio-
nal integration, as well as individual and national development (MoES, 2015).
The vision of the Ministry is to guarantee quality education and sports for all.
In 2000, MoES designed a National Strategy for Girls” Education (NSGE) as a
mechanism to address concerns about girls” education. For its part, the NSGE
of the Ministry of Education and Sports optimally pursues the increase in the
number of girls who access education, in particular primary education, and
that aims to 50/50 gender parity (MoES, 2013).
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METHODOLOGY AND SAMPLE SELECTION

To analyse the relationship between formal education and women
entrepreneurship, the authors of this article employed a descriptive rese-
arch design to consider multiple dimensions of the participants’ expe-
riences. Data were collected from 109 women entrepreneurs owning agri-
businesses from Kampala and Wakiso between July and December 2019.
Primary information was derived from the women entrepreneurs through
semi structured interviews. This was done face to face by the interviewer.
The type of businesses selected included the following: market businesses
(62), street businesses (20), retail shop businesses (18), restaurants (4), far-
mers (1), green house farmers (1), seed producers (1), and mobile money
(2). Purposive sampling was applied (Creswell, 2012) and 109 female entre-
preneurs in agribusiness were interviewed. The selection criteria for parti-
cipants were based on their willingness to participate in the interviews and
their residency in the study area. The first participants then recruited more
respondents through snowball sampling. The contact strategy was based
on approaching female entrepreneurs in the main markets which included
Nakasero, Kalerwe, Ntinda and Wandegeya, as well as in retail shops and
streets. Then, the study aims were explained to potential participants. The
confidentiality was guaranteed at all times.

It should be noted that the research methods had a few limitations. First
of all, the research tools methods did not allow long engagement with the
sample population. This was because their nature of business did not allow
spending much time to fully answer the questions since they had to divide
their attention between the interviews and their business operations. Due to
the fact that the research was conducted during Christmas months, female
entrepreneurs were very busy and so it was difficult to get their undivided
attention. Thus, the semi-interviews may not have been as in-depth as desi-
red. What is more, the sampling methods may not fully represent the entire
demographic of women entrepreneurs in Kampala and Wakiso. To overcome
these limitations, a longitudinal study should be carried out to allow an in-
-depth analysis of the themes that emerge with regards to formal education
and women entrepreneurship in order to allow for generalisation.

The questions were translated from English to Luganda and participants’
responses were recorded in audio format in Luganda. These were comple-
mented by note taking in English. The audio recordings were then transcri-
bed into English and analysed. Similar themes were identified through itera-
tive analysis with particular emphasis on the contradictions between formal
education and women entrepreneurship, the impact of the macroeconomic
policies on women’s education and entrepreneurship and finally the challen-
ges women face due to market liberal policies.
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RESULTS AND ANALYSIS

Contradictions between equality policies in formal education

and the promotion of women through entrepreneurship

Findings from the data and analysis

While the government of Uganda has endeavoured to provide univer-
sal education programmes for its citizens, there are factors that work aga-
inst proper education attainment which suggests a lack of efficiency in the
universal education strategy. According to findings of this research, 11% of
women entrepreneurs never went to school. 45.9% of female entrepreneurs
stopped going to school at primary school level, 28.4% said that they went to
school up to secondary school level, and only 14.7% had completed their uni-
versity education (Table 1). The main reasons that led them to leave schools
early included starting families of their own and having to work to sustain
them, as well as lack of financial resources to pay the school fees. As the par-
ticipants stated:

I had children to take care of who had no father and yet I had no education
to ask for a job anywhere. So the circumstances pushed me to start an income
generating activity. (Participant 4)

I started this market business because I had very little education. If I was edu-
cated, I would be employed somewhere else that is better, this was what I
wanted in my childhood but due to school fees limitations I didn’t go far. Now
I'work hard so that I pay school fees for my children who will graduate and get
good jobs that I didn’t get. (Participant 1)

Table 1
Percentages of level of formal education of women entrepreneurs
No. Variable Frequency Percentage
1.  No education 12 11.0%
2. Primary school education 50 45.9%
3. Secondary school education 31 28.4%
4. University education 16 14.7%
Total 109 100%

Source: own research.

There are a multitude of implementation problems that have contradicted
the success and the advancement of women with regards to formal education
(Orobia et al, 2020) and women entrepreneurship. Universal school education
programmes, for example, have compromised the access to and the quality of
education (Blaak et al., 2013; Datzberger, 2018) that both girls and boys rece-
ive due to the increase in the classroom ratio at primary and secondary levels
(UBOS, 2017). Coupled with poor teacher remuneration to enforce school
discipline, this creates an environment that may result in leaving school and
unplanned homemaking for women (Kayongo et al., 2019; Komakech, 2015)
and thus resulting in a search for work to take care of the family hence a shift
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in goals from formal education to women entrepreneurship. This leads to the
creation of small and medium sized enterprises that are survival driven with
limited education experience to lead them to higher success.

Additionally, given the need to achieve the United Nations sustainable
development goal of gender equality and meeting the requirements of the
World Bank and the International Monetary Fund to acquire loans for deve-
lopment (Forster, Kentikelenis, Reinsberg, Stubbs, & King, 2019), the Ugan-
dan government has strongly embraced women’s entrepreneurship thus
increasing high participation in the country. As a result of these alliances,
Uganda has engaged in free market macroeconomic policies such as priva-
tisation (Kingston, 2011; Heidhues & Obare, 2011). However, contrary to
what was expected by these measures, access to quality education which is
a human right has become a business enterprise for those who can afford it
(Nakulima, 2017), pushing girls into early work to get enough money for
school fees. Entrepreneurship has become an alternative to formal education
for girls and women who have left formal schools, given the urgent need to
generate income for the livelihood of their households, families, and com-
munities. This situation encourages survival driven businesses with limited
education to achieve higher levels of success. Participants claimed: “Thro-
ugh my business, I have accumulated my own capital and I am soon getting
enough money to go back and finish secondary school” (Participant 34) and
“The economic conditions forced me to work because my children depended
on it for their education” (Participant 55).

Students who persevered through the education system and achieved their
university level of education subsequently faced high levels of youth unem-
ployment (Draku, 2020; UBOS, 2018) where skills attained did not match the
needs of the labour market to enable graduates easily obtain a well-paid and
secure job. This has led to a mismatch of skills as those with university qualifi-
cations fail to get the rewards of a full formal education and decide to try their
luck elsewhere, making formal school education a liability. In the long term,
this trend negatively affects the desire of those pursuing a formal education
since the labour market provides no hope for them for success. As a result,
those that went to school and those that did not compete for the same resources
irrespective of education status.

With a university degree, I got a job in a government organisation but it wasn't
paying me as much as I had wanted. 350,000 Ushs (€85 approximately) for a
graduate is not enough to live by. So, I organised some money from my friends
and family and started a beverage store in the market which is giving me more
money in comparison to my previous position. (Participant 84)

It's not to say that I wanted to be a food vendor in the market. I have vocational
training in tailoring but in the beginning, I had no opportunity or resources
to start tailoring. The capital I had was able to start me in the marketplace,
nothing more. (Participant 38)
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Macroeconomic policies and market liberalisation: Greater education

and greater economic opportunities for women?

Scholars such as Pamela Kahleen Koch (2011) and Winnie Busingye (2002)
have evaluated the impact of market liberal policies such as privatisation
(Nakulima, 2017) on women and gender relations within the household and
have assessed their adoption in gender relations as a consequence of these poli-
cies. Among their results, they showed how the prices of important household
items and food increased without a consequent increase in income. This situ-
ation resulted in the increase of hours spent in income-generating activities by
women to maintain household consumption in order to afford decent liveliho-
ods for their families. The participants claimed:

In Uganda today, having only one person earning for the household is difficult
due to the high cost of living. So, I started my business because I wanted to
support my husband who is a tradesman. (Participant 20)

I support my husband in Kamuli to take care of the children. If one of us has
and the other does not have, the one who has helped the one who does not
have. It's a win-win for us because we both work. (Participant 10)

Challenges to women entrepreneurship and formal education

While the macroeconomic policies on market and trade liberalisation adop-
ted from the World Bank and the International Monetary Fund (1997) have enco-
uraged female economic empowerment, they have also promoted harsh econo-
mic conditions in which women entrepreneurs have to struggle to attain quality
education due to privatisation of education as well as compete for survival in
entrepreneurship. The trade liberalisation policies such as currency devaluation
(Kamugisha & Assoua, 2020) and free foreign direct investment have been called
the “blueprint” that developing economies must follow to overcome poverty
and close the gender inequality gap (The World Bank, 2006). Additionally, they
have been promoted as the way forward in which Uganda could achieve middle
income status (Nyombi, 2016). However, they have favoured exports over
import substitution, a total contradiction to women'’s entrepreneurial efforts.

The products that women entrepreneurs sell must compete with similar
foreign products that flood the market, forcing them to charge higher prices
in order to survive. Furthermore, fiscal favours such as tax holidays (Ntale,
2016) encourage direct foreign investments of large companies without leaving
much room for small and medium-sized companies where female entrepre-
neurs predominate. These policies not only fail to improve the purchasing
power of Ugandans to buy and build the country’s domestic market, but also
put great pressure on small and medium-sized business owners struggling for
the survival of their businesses (Sandberg, 2017; Wedig & Wiegratz, 2017).

Customers are becoming fewer and fewer. It is even making me consider
leaving the business. There is a lot of competition from big supermarkets. Even
my previous customers have left the city to go elsewhere because they felt it
was not conducive for them to work here anymore. (Participant 8)
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There is too much competition these days with so many markets in town. Also,
the prices keep fluctuating, today you may buy at a certain price, tomorrow at
a different one and yet the customer wants a steady price to keep coming back.
(Participant 1)

CONCLUSIONS AND FURTHER RESEARCH

Formal education and women entrepreneurship are two fundamen-
tal measures in the world of development for the promotion of women in
Uganda. Their beginnings can be traced from pre-colonial periods and were
promoted during independence to current times. It will be from the 1980’s that
both measures were connected to the adaptation of macroeconomic policies
with the efforts of the government of Uganda to promote gender equality and
women’s economic empowerment.

However, there is a disproportion between both measures that contradict
each other given the context of implementation in which they are inserted. The
macroeconomic policies have negatively affected women. The high number
of women that have a limited education represents one of the failures of the
universal formal education system on one hand and privatisation of education
on the other. Therefore, entrepreneurship is raised as an alternative for these
women who struggle to sustain entrepreneurial ventures given competition
tendencies arising from macroeconomic policies such as privatisation and fore-
ign direct investment.

Formal education, therefore, does not equate to entrepreneurial success,
provided that the majority of female entrepreneurs in the informal sector have
abandoned formal education and started entrepreneurship as a way to satisfy
immediate needs of their households and families to mitigate abject poverty.
The difficulties of these businesswomen are multiple and important.

A multitude of questions arise from this study that may be answered in
the further research on this topic such as: does formal education improve
women’s business success? If so, would sustainable business practices be
possible under the patriarchal conditions imposed by macroeconomic poli-
cies? Not only would further research profoundly contribute to the disco-
urse on women entrepreneurship and formal education in Uganda but it will
also guide policy makers in identifying ways for business sustainability to be
achieved.
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