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ABSTRACT

Aim. The article examines the characteristics of learning English in students from
different cultural backgrounds - Thailand and Latvia.

Methods. The participants were 95 undergraduate sports science students from Tha-
iland (50) and Latvia (45). The Latvian students” parents had a higher level of education
than their Thai counterparts. In the study two questionnaires were used: leisure time use
of reading and writing activities in English (RWA), and English language learning anxiety
scale (ELLAS). RWA included five areas of leisure time use of reading and writing activi-
ties: using Internet or e-mail, writing regularly, reading regularly, watching TV or movies,
and having a checker; ELLAS consisted of four subscales - Communication Anxiety, Fear
of Negative Evaluation, Test Anxiety, and English Classroom anxiety.

Results. Latvian students spent more time watching TV, movies, reading regularly,
using Internet or e-mail than Thai students (p <.01 and .05). Both Thai and Latvian students
experienced moderately elevated communication anxiety, fear of negative evaluation, test
anxiety, and English classroom anxiety. However, Thai students had higher anxiety than
Latvian students in all aspects of ELLAS (independent samples t-test, p <.01).

Conclusions. Thai and Latvian students showed more similarities in their leisure
time use of reading and writing activities in English than differences: they often wat-
ched movies and TV, but rarely did reading and writing to improve their English. The
finding that Latvian students are more confident in all English language learning situ-
ations than their Thai counterparts might result from the fact that in Latvia English is
more widespread than in Thailand.

Key words: English language learning anxiety scale (ELLAS), leisure time use of
reading and writing activities in English (RWA), undergraduate sport science students,
Latvia, Thailand, cultural diversity.
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INTRODUCTION

he aim of the research is to find out the differences in foreign language

learning and assessment in students from different cultural backgrounds
- Thailand and Latvia. We aim to find out how they prefer to learn foreign lan-
guages; in what contexts it happens, including on-line ones; what reading and
writing activities they prefer; how they experience foreign language learning
anxiety, including test anxiety, impeding their foreign language learning.

In IMD World Competitiveness Yearbook 2014 (IMD, 2014) 60 countries
were assessed in English proficiency (TOEFL); Thailand ranked 57th while
Latvia - 32nd. Similarly, in language skills, Thailand ranked 51st, while Latvia
was 13th. We were trying to identify what language learning and testing prac-
tices, as well as leisure time language learning activities are at the basis of these
results.

Undergraduate students have just come from high schools, therefore their
language learning habits and language learning and testing anxiety are based
on their experience of language learning and testing at their schools and in
their leisure time habits. Students language learning habits and anxiety study
could help language teachers develop a safer, more anxiety-free learning envi-
ronment for students during language learning and testing.

REVIEW OF LITERATURE

Multilingual EU supports language learning mainly because better langu-
age skills enable more people to improve their job prospects and better under-
stand people from different cultures (The new European programme for lan-
guages, 2014-2020). Since the 1980s authentic learning contexts are considered
of crucial importance in successful foreign language learning (Collie, & Slater,
1995; Lee, 2005; Wu, 2013): written communication is acquired as authentic
writing to real addressees (Nunan, 1991; Benson et al., 2002) and reading texts
are sufficiently long, reflecting different cultural backgrounds (Nunan, 1995;
Dominowski, 2002).

However, attitudes to learning languages are different in different cul-
tures. For example, in Palestine, where ER (extensive reading) and other
meaning-based pedagogies are not common, a researcher suggests providing
translated versions of Arabic literature, and sources of the Islamic culture
in addition to universal literature by famous English and American writers
(Abu Saleem, 2010).

Collie and Slater (1995), Lee (2005), and Wu (2013) have developed a Lite-
racy questionnaire, focusing on reading and writing done during leisure time,
including writing outside class, writing for own interest, writing diary, reading
for pleasure, visiting book stores looking for books of interest, reading maga-
zines, watching TV or movies, and having a checker, who could help improve
language. Moreover, the authors have also included learning with IT techno-
logies - having regular e-mail exchanges in English with foreign pen friends,
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having e-mail exchanges in English with friends who speak the same langu-
age, being interested in reading English on the internet, using English on the
phone or social network (such as Line, Facebook), and participating in online
English learning activities.

Since the 1990s in the EU special quality systems for language learning
have been developed. In line with basic principles of the “White Paper” (White
Paper, 1996), Lasnier has developed the Quality Guide (2003) for assuring
quality in a language courses in three learning stages - goal setting, learning
process and learning outcomes. Common European Framework of Reference
for Languages (CEFR) and European Language Portfolio pay particular atten-
tion to the individual learner. According to the quality model, developed by
one of the authors for a single study course, an integral part of learning pro-
cess is the assessment of learning outcomes, including testing, quality model
subjects - students, teachers, etc. - who are considered complicated systems,
comprising cognitive, conative and affective factors (Rudzinska, 2011; Rudzin-
ska, 2013).

One of the manifestations of affective factors is anxiety - a subjective feeling
of tension. A consensus has been reached that foreign language anxiety (FLA) is
a unique type of anxiety, because foreign language learning has great potential
for students to be embarrassed and frustrated; it challenges their self-esteem
and sense of identity (Macintyre, 1999).

In certain situations, e.g., when taking a test or speaking in public, anxiety
is even more pronounced. According to Horwitz, Horwitz and Cope theory
(Horwitz, Horwitz, Cope, 1986), conceptually important aspects of FLA are
three anxieties - communication apprehension, fear of negative evaluation,
and test anxiety; the authors introduced the Foreign Language Classroom
Anxiety Scale (FLCAS).

Numerous empirical studies measuring anxiety in various instructional
settings and different cultures, not limited to European ones, were carried out
- Sheorey studied anxiety among Indian high school students (Sheorey, 2006);
Té6th researched anxiety in Hungarian students (T6th, 2008).

FLA construct has been tested and refined; several researchers have
doubted the necessity to include test anxiety in English language lear-
ning anxiety scale (ELLAS). However, T6th concluded that test anxiety is
an important element of the construct of foreign language anxiety (T6th,
2008). Tran (2012) reviewed Horwitz, Horwitz and Cope’s Theory of Fore-
ign Language Anxiety, concluding that FLCAS measures more language
skills rather than anxiety levels, and primarily anxiety related to speaking
situations.

Up until now research has concentrated on the classroom-based learner.
Within contexts, emerging in virtual learning spaces, learners have to deal suc-
cessfully with the points when they are confused, or uncertain, or when there
is a breakdown in learning (White, 2003), likely to evoke additional language
anxieties.
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METHOD

Participants

The total number of participants in the study were 95 undergraduate stu-
dents in Sports Science program (SS) from Thailand and Latvia with a mean age
of 21.05 years (SD = 1.85). Thai respondents were 50 students from a university
in Thailand, 50% (1 = 25) were male and 48% (1 = 24) were female, 1 declined to
give his/her gender. Forty-five undergraduate students were at a university in
Latvia, 55.56% (n = 25) were male and 44.44% (n = 20) were female.

Regarding other characteristics of Thai students, most Thai participants (1
= 44, 88%) were third-year students, 12% (n = 6) studied in the fourth year.
Regarding the highest educational attainment of the participants’ parents, the
Thai participants declared that: (1) 48% (n = 24) of their fathers and 56% (n
= 28) of their mothers obtained lower secondary school, (2) 22% (n = 11) of
fathers and 16% (1 = 8) of mothers obtained secondary school, (3) 10% (n = 5)
of fathers and 8% (1 = 4) of mothers obtained vocational education, (4) 14% (n
=7) of fathers and 18% (n = 9) of mothers obtained a Bachelor’s degree, and (5)
4% (n=2) of fathers and no (0%) mothers obtained a higher Bachelor’s degree.
Regarding home location, the Thai participants self-identified living in the vil-
lage, hamlet or rural area (n = 36, 72%), a small town (1 = 6, 12%), and a town
or city (n =8, 16%). Current number of books at home (do not count newspa-
pers/magazines/schoolbooks) were as follows: 0-10 books (1 =12, 24%), 11-25
books (n =15, 30%), 26-100 books (1 = 16, 32%), 101-200 books (n = 4, 8%), and
over 200 books (1 =3, 6%).

On the Latvian students background information, the year of study consi-
sted of the first year (n = 20, 44.44%), second year (n = 24, 53.33%), and fourth
year (n =1, 2.22%). On the highest educational attainment of the participants’
parents, the Latvian participants reported as follows: (1) 11.11% (n = 5) of their
fathers and 2.22% (n = 1) of their mothers obtained lower secondary school, (2)
15.56% (n=7) of fathers and 8.89% (1 =4) of mothers obtained secondary school,
(3) 17.78% (n = 8) of fathers and 17.78% (n = 8) of mothers obtained vocational
education, (4) 37.78% (n = 17) of fathers and 26.67% (n = 12) of mothers obta-
ined a Bachelor’s degree, and (5) 15.56% (n = 7) of fathers and 42.22% (n = 19)
of mothers obtained a higher Bachelor’s degree. Regarding home location, the
Latvian participants self-identified living in the village, hamlet or rural area (n
=8,17.78%), a small town (n = 14, 31.11%), and a town or city (n =22, 48.89%).
Regarding the number of books at home, Latvian participants reported as fol-
lows: 0-10 books (n =11, 24.44%), 11-25 books (n = 14, 31.11%), 26-100 books (n
=14, 31.11%), 101-200 books (n = 3, 6.67%), over 200 books (n = 2, 4.44%), and
those (n =1, 2.22%) who chose not to answer.

More detailed information of participant’s characteristics is summarized in
Table 1.

Table 1 shows that the proportion of Latvian student parents with higher
education was higher than that of Thai’s respondents. Regarding the home
location, most of the Latvian SS students live in the town, while Thai SS stu-
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dents live in the rural areas. Considering the number of books at home, both

Thai and Latvian participants had similar proportions.

Table 1. Profile of participant characteristics

Demographic characteristics Thailand Latvia Total

N % N % N %
Gender
- Male 25 50.00 25 5556 50 52.63
- Female 24 48.00 20 4444 44 46.32
- Decline to respond 1 2.00 - - 1 1.05
Age
- 15-19 years - - 10 2222 10 10.53
- 20-25 years 49 98.00 33 7333 82 86.32
- 26 years and over - - 2 4.44 2 211
- N/A 1 2.00 - - 1 1.05
Mean age (SD) 21.10 (0.92) 21 (2.51) 21.05 (1.85)
Year of study
- Yearl - - 20 4444 20 21.05
- Year2 - - 24 5333 24 25.26
- Year 3 44 88.00 - - 44 46.32
- Year4 6 12.00 1 222 7 7.37
Father’s education
- Lower secondary school 24 48.00 5 1111 29 30.53
- Secondary school 11 22.00 7 1556 18 18.95
- Vocational education 5 10.00 8 17.78 13 13.68
- Bachelor’s degree 7 1400 17 3778 24 25.26
- Higher Bachelor’s degree 2 4.00 7 15.56 9 9.47
- N/A 1 2.00 1 2.22 2 2.11
Mother’s education
- Lower secondary school 28 56.00 1 222 29 30.53
- Secondary school 8 16.00 4 8.89 12 12.63
- Vocational education 4 8.00 8 17.78 12 12.63
- Bachelor’s degree 9 18.00 12 26.67 21 2211
- Higher Bachelor’s degree - - 19 4222 19 20.00
- N/A 1 2.00 1 222 2 2.11
Home location
- village, hamlet or rural area 36  72.00 8 17.78 44 46.32

(< 3,000 people)
- A small town 6 1200 14 3111 20 21.05
(3,000-15,000 people)

- A town or city 8§ 16.00 22 48.89 30 31.58
- N/A - - 1 2.22 1 1.05
Number of books at home (do not count newspapers/magazines/schoolbooks)
- 0-10 books 12 2400 11 2444 23 24.21
- 11-25 books 15 30.00 14 3111 29 30.53
- 26-100 books 16 3200 14 3111 30 31.58
- 101-200 books 4 8.00 3 6.67 7 7.37
- over 200 books 3 6.00 2 4.44 5 5.26
- N/A - - 1 2.22 1 1.05
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Instruments

The questionnaire for the study consisted of three parts: (1) characteristics
of participants; (2) reading and writing activities (RWA); and (3) English lan-
guage learning anxiety scale (ELLAS). The details of each type of questionnaire
were as follows.

Characteristics of participants. The basic demographic characteristics
of participants explored in this study involve: gender, age, year of study in
higher education institution, father’s education, mother’s education, and home
location.

Reading and writing activities (RWA). The survey items of RWA were used
to assess reading and writing activities in English that participants do during
leisure time. RWA consisted of five activities (14 items) namely: using Internet
or e-mail, writing regularly, reading regularly, watching TV or movies, and
having a checker. This questionnaire was adapted from Wu (2013), Lee (2005),
and Collie and Slater (1995).

English language learning anxiety scale (ELLAS). ELLAS (33 items)
was a self-evaluation instrument, adapted from the Foreign Language Clas-
sroom Anxiety Scale (FLCAS) developed by Horwitz, Horwitz and Cope
(1986). ELLAS consisted of four subscales including Communication Anxiety
(8 items), Fear of Negative Evaluation (9 items), Test Anxiety (5 items), and
English Classroom Anxiety (11 items).

The respondents of this study were required to rate themselves on each
of the statements of RWA and ELLAS on the 5-point Likert scale (1-5), 1 of
which refers to strongly agree, 2 to agree, 3 to neutral attitude, 4 - to disagree,
and 5 - to strongly disagree. The objective was to assess the level of the use of
leisure time reading and writing activities which could improve English skills,
as well as the degree of English language anxiety in language classrooms, as
manifested in negative performance expectancies and social comparisons, psy-
cho-physiological symptoms and avoidance behaviour.

To assess the reliability of the RWA and ELLAS, the internal consistency of
the questions of each aspect was evaluated using the standardised Cronbach
alpha reliability coefficient (a). The results showed that the Cronbach’s a for
five aspects of RWA ranged from .53 to .65 (Table 2 and Table 3) and for ELLAS
ranged from .63 to .85. It means that 53% to 85% of the answers can be consi-
stently reproduced using the instruments.

Procedures

Thai participants used the Thai version of RWA and ELLAS questionna-
ires, translated into the Thai language by one of the authors and one expert
in English, whereas Latvian participants used the original questionnaire
in English. Data collection was conducted by the authors. In Thailand, the
paper survey was administered in the study room by getting the instruc-
tor’s permission, whilst in Latvia a web-based survey was used to collect
data.
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The pilot study

In 2016 we piloted the study with 23 students (23.71%) from a Latvian uni-
versity and 74 students (74.29%) from a university of technology in Thailand.
Respondents were freshmen and sophomores, representing Sport Science and
Medicine. We employed the same instruments and statistical analysis proce-
dures. Our first tentative results are summarized in Table 2.

Table 2 . Reading and writing activities, and causes of language anxiety

Activities/ Language Anxiety Country M SD t-Test

Reading and Writing Activities

- Using Internet or E-mail Thailand 2.38 0.69 -476
Latvia 245 0.63

- Writing Regularly Thailand 2.08 0.89 -.893
Latvia 2.26 0.67

- Reading Regularly Thailand 2.66 0.94 .854
Latvia 247 0.87

- Having a Checker Thailand 2.05 1.10 -.615
Latvia 222 1.17

- Watching TV or Movies Thailand 3.41 1.05 -1.659
Latvia 3.83 1.11

Causes of Language Anxiety

- Communication Anxiety Thailand 3.09 0.72 1.961
Latvia 2.76 0.69

- Fear of Negative Evaluation = Thailand 2.95 0.86 1.537
Latvia 2.63 0.92

- Test Anxiety Thailand 2.64 0.79 -.540
Latvia 2.74 0.71

- English Classroom Anxiety ~ Thailand 2.63 0.61 263
Latvia 2.59 0.64

Note. *p <.05; **p < .01

The results of the pilot study clearly indicated that during leisure time
both Thai and Latvian students often watch movies and spend time sitting
in front of the TV to practice and improve English skills (Thai: M = 3.41, SD
= 1.05; Latvia: M = 3.83, SD=1.11). On the other hand, they rarely time spent
time improving English by using Internet or e-mail (Thai: M = 2.38, SD = 0.69;
Latvia: M = 2.45, SD=0.63), and writing regularly (Thai: M = 2.08, SD = 0.89;
Latvia: M= 2.26, SD=0.67). Similarly, it was difficult to have a checker giving
great feedback when they speak or write in English (Thai: M = 2.05, SD =1.10;
Latvia: M =2.22, SD=1.17). However, when considering the size of mean score,
it can be noted that Latvian students spend more leisure time on improving
English speaking and writing than Thai students.

For English language learning anxiety pilot study both Thai and Latvian
students, showed that they had experienced anxiety about Communication
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Anxiety (Thai: M = 3.09, SD = 0.72; Latvia: M= 2.76, SD = 0.69), Fear of Nega-
tive Evaluation (Thai: M = 2.95, SD = 0.86; Latvia: M = 2.63, SD = 0.92), Test
Anxiety (Thai: M = 2.64, SD = 0.79; Latvia: M = 2.74, SD = 0.71), and English
Classroom Anxiety (Thai: M =2.63, SD = 0.61; Latvia: M = 2.59, SD = 0.64). This
score indicates that their anxiety level is moderately elevated.

In its turn, the results of the independent t-test, comparing the means of the
levels of type of English learning during leisure time between students of diffe-
rent cultures, Thai and Latvian, showed that all the significant values are more
than 0.05, indicating there are no statistically significant differences between
the two groups on each type of learning questionnaire.

The independent t-test for test mean difference of Thai and Latvian students
in each of aspects of ELLAS shows that all significant values are more than
0.05, showing there is no significant difference between Thai and Latvian stu-
dents in Communication Anxiety, Fear of Negative Evaluation, Test Anxiety
and English Classroom Anxiety.

The pilot study showed that medicine students of Thailand and sport
science students of Latvia are both likely to enjoy reading and writing in English
during their leisure time. However, Latvian students are more likely than Thai
students to enjoy and spend more time watching English TV or movies. Fur-
thermore, the present research confirmed that both Thai and Latvian students
have the same level of experiencing moderate anxiety in learning English. That
could mean that students, whose native language is not English, generally had
a feeling of anxiety when learning English, and for the practice of English they
prefer watching television or films to reading books, writing and using internet
for learning purposes.

According to the findings of the pilot study, although the students come
from different cultural backgrounds, the variance of all aspects was not found
in Thai and Latvian students. The result might be associated with the fact that
the Thai student background is a Medicine Program, since medicine students
are usually high achievers in studying.

Data analysis

The first part of the descriptive statistics was used to explain and summa-
rize the features of the participants and data. Mean (M) was used to describe
the level of all aspects, whereas Standard Deviation (SD) - to measure the
variability of responses. For the visual presentation of country differences in
reading and writing activities RWA and English language learning anxiety
scale ELLAS, the means were also plotted in Figure 1 and Figure 2.

The second part, independent samples t-test was performed to test hypothe-
ses with the aim of comparing the mean differences between Thai and Latvian
student practice in 5 aspects of RWA, namely, using Internet or e-mail, writing
regularly, reading regularly, watching TV or movies, and having a checker,
and 4 types of Anxiety of ELLAS, including (1) the English reading and writing
activities, (2) Communication Anxiety, (3) Fear of Negative Evaluation, (4) Test
Anxiety and (5) English Classroom Anxiety, as well as in their particular items.



Journal of Education Culture and Society No. 1_2019 227

Results. Cultural diversity in RWA

As shown in Figure 1 and Table 2, the results of this study clearly indicated
that during leisure time both Thai and Latvian students often watched movies
and spent time sitting in front of the TV to practice and improve their English
skills (Thai: M = 3.12, SD = 1.08; Latvian: M = 4.02, SD = 1.00). However, they
rarely spent time on improving English by using Internet or e-mail (Thai: M =
2.34, 5D =0.68; Latvian: M = 2.70, SD = 0.70), reading regularly (Thai: M =2.13,
SD = 0.61; Latvian: M = 2.51, SD = 0.81), and writing regularly (Thai: M = 2.03,
SD = 0.53; Latvian: M = 2.25, SD = 0.75). Similarly, it was difficult to have a
checker who would give a great feedback when they spoke or wrote in English
(Thai: M =212, SD = 0.98; Latvian: M= 2.11, SD = 1.06).

Reading and writing activities

Having checker

Wiatching TW or movies

Blatvia
Reading regularly

BT hailand

Whriting regularly

Using Internet ar e-mail

Figure 1. Mean score of RWA for Thai and Latvian students.

Considering the size of mean score, it can be noted that Latvian students
spent more leisure time to improve speaking and writing in English than Thai
student at the statistically significant level of .01 and .05 on watching TV or
movies (¢ (94) = 4.23, p <.01, Cohen’s d = 0.87), reading regularly (t (94) = 2.61,
p <.01, Cohen’s d =.53), and using Internet or writing e-mails (t (94) = 2.55, p <
.05, Cohen’s d =.52).

On the other hand, there was no statistically significant difference in the
mean scores between the two groups on writing regularly (¢ (94) = 1.60, p > .05)
and having a checker (f (94) = 0.05, p > .05) (Table 3).
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Table 3. Mean (M), standard deviation (SD), and comparison of mean scores of Reading
and Writing activities with independent t-test

Activities/ Items a Thailand Latvia T-test
M  SD M SD

Using Internet or e-mail .62 234 068 270 070  -2.55%

- Thave regular e-mail exchanges in English 180 097 239 116  -271*
with foreign pen pals.

- Thave e-mail exchanges in English 210 115 237 110 -117
with friends who speak/ talk the same
language.

- Tam interested in reading English on the 266 112 285 141 0.72
internet.

- T'use English on the phone or social 312 104 402 1.02 427+
network (such as Line, Facebook).

- Iparticipate in online English learning 200 097 18 1.05 0.74
activities.

Writing regularly 53 203 053 225 075 -1.60

- I'write a diary and/or text in English. 158 067 178 084 -1.31

- Ipractice English writing for my own 214 083 217 112 -017
interest.

- Ispeak and write in English outside class. 238 078 278 103  -217*

Reading regularly 65 213 061 251 081  -261*

- Iread in English for pleasure. 230 091 278 119 @ -224*

- Ivisit the library or check out English 18 076 211 1.02 -1.35
books (for outside reading).

- Ivisit bookstores looking for English 206 098 211 1.06 -0.23
books I am interested in.

- Iread English magazines/newspapers. 228 078 302 131 -334*

Watching TV or movies @ 312 108 402 100 423"

- Iwatch English TV/movies. 312 108 402 100 423

Having a checker @212 098 211 106 0.05

- Thave a checker who gives me great 212 098 211 1.06 0.05
feedback whenever I speak or write an
English sentence.

Note. *p <.05, **p < .01 (two-tailed test). Scale scores ranged from 1 to 5; * = the internal consistency
reliability of this aspect could not be calculated, because there is only one item.

Cultural diversity in ELLAS

The application of ELLAS showed that both Thai and Latvian students
(Figure 2 and Table 3) had experienced communication anxiety (Thai: M =3.27,
SD = 0.60; Latvia: M = 2.70, SD = 0.63), fear of negative evaluation (Thai: M =
3.28, SD = 0.65; Latvia: M = 2.59, SD = 0.85), Test Anxiety (Thai: M = 3.12, SD
= 0.53; Latvia: M = 2.51, SD = 0.78), and English Classroom Anxiety (Thai: M
=3.02, SD = 0.59; Latvia: M = 2.54, SD = 0.61). These scores indicate that their
anxiety level is moderately elevated.
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The results of independent samples t-test presented in Table 4 indicated that
Thai student anxiety in all aspects of ELLAS was higher than that of Latvian
students at the statistically significant level of .01, communication anxiety (¢
(93) = 4.52, p < .01, Cohen’s d = 0.93), fear of negative evaluation (t (84.20) =
4.38, p < .01, Cohen’s d = 0.91), test anxiety (t (78.14) = 4.43, p < .01, Cohen’s d
=0.91), and English classroom anxiety (¢ (93) = 3.85, p <.01, Cohen’s d = 0.80).

English language learning anxiety

English classroam anxiety

Ol atvia
Testanxiety OThailand
Fear of Megative Evaluation
Communication anxiety
0,00 100 2,00 3,00 400

Figure 2. Mean score of ELLAS for Thai and Latvian students.

Table 4. Mean (M), standard deviation (SD), and comparison of mean scores of English
language learning anxiety with independent t-test

Anxiety/Items Thailand Latvia  T-test
M SD M SD

Communication anxiety 73 327 060 270 0.63 4.53**

- Inever feel quite sure of myself when I am 3.08 285 1.00 119 1.04
speaking in my English language class.

- Istart to panic when I have to speak without 377 239 099 1.32 5.69**
preparation in language class.

- I'would not be nervous speaking the English 312 252 122 117 245*
language with native speakers. (reversed score)

- Ifeel confident when I speak in English 340 267 082 1.06 3.72**
language class. (reversed score)

- Ifeel very self-conscious about speaking the 335 3.17 095 0.88 0.92
English language in front of other students.

- I'getnervous and confused when Iam 3.06 233 099 127 3.14*
speaking in my language class.

- Igetnervous when I don't understand every 349 291 084 135 248
word the language teacher says.

- Iwould probably feel comfortable around 296 278 126 1.09 0.73

native speakers of the English language.
(reversed score)
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Fear of Negative Evaluation 85 328 0.65 259 0.85 4.38*

- Itremble when I know that I'm going to be 288 1166 224 112 2.72**
called on in language class.

- Ikeep thinking that the other students are 353 1120 324 130 1.17
better at languages than I am.

- Itembarrasses me to volunteer answers in my 329 0913 259 1.09 3.40*
language class.

- I get upset when I don’t understand what the 290 0895 276 130 0.59
teacher is correcting.

- Ican feel my heart pounding when I'm going 337 1149 224 1.08 4.93**
to be called on in language class.

- Ialways feel that the other students speak the 3.67 1.088 296 1.28 295
English language better than I do.

- Language class moves so quickly I worry 310 1.026 228 113 3.71*
about getting left behind.

- Tam afraid that the other students will laugh at 316 1214 233 143 3.08**
me when I speak the English language.

- I getnervous when the language teacher 3.65 1.021 272 131 3.84**
asks questions which I haven't prepared in
advance.

Test anxiety 63 312 053 251 078 4.43*

- I'don’t worry about making mistakes in 322 094 307 129 0.68
language class. (reversed score)

- Tam usually at ease during tests in my 3.04 1.04 278 113 1.16
language class. (reversed score)

- I'worry about the consequences of failing my 347 119 243 126 411*
English language class.

- T'am afraid that my language teacher is ready 290 092 228 111 2.94*
to correct every mistake I make.

- The more I study for a language test, the more 296 1.07 198 1.02 4.54**
confused I get.

English classroom anxiety 80 3.02 059 254 061 3.85*

- It frightens me when I don’t understand what 288 118 250 121 1.54
the teacher is saying in the English language.

- It wouldn’t bother me at all to take more 273 120 267 116 025
English language classes. (reversed score)

- During language classes, I find myself 292 095 272 1.05 0.98
thinking about things that have nothing to do
with the course.

- I don’t understand why some people get so 3.06 1.03 287 111 0.87
upset over English language classes. (reversed
score)

- Inlanguage class, I can get so nervous I forget 273 091 263 1.10 0.50
things I know.

- Evenif I am well prepared for language class, I 327 1.04 254 113 3.25*
feel anxious about it.

- Toften feel like not going to my language class. 286 1.02 213 1.05 3.43*
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- Idon't feel pressure to prepare very well for 3.06 116 270 1.14 1.55
language class. (reversed score)

- Ifeel more tense and nervous in my language 318 099 213 119 4.71**
class than in my other classes.

- WhenI'm on my way to language class, I feel 3.04 1.09 248 123 236*
very sure and relaxed. (reversed score)

- Ifeel overwhelmed by the number of 343 096 261 093 4.23*
rules you have to learn to speak in English

language.
Note. *p < .05, **p < .01 (two-tailed test). Scale scores ranged from 1 to 5.

DISCUSSION

In this section we would like to compare the results of this study with the
ones of the pilot study performed a year before.

In this study, investigated cross-cultural differences between the two coun-
tries were repeated. The pilot and current study showed that sport students
from Thailand and Latvia show more similarities in practising their English
than differences. Namely, they are likely to enjoy reading and writing in
English during their leisure time.

Furthermore, the present research confirmed that both Thai and Latvia stu-
dents exhibit the same moderate level of anxiety in learning English, implying
that students, who were not native English speakers, generally had a feeling
of anxiety in learning a foreign language - in our case, English - and for prac-
ticing English they preferred watching television or films to spending time on
reading books, writing and using Internet for language learning purposes.

However, Latvian students were found to spend more leisure time on
improving speaking and writing in English, on watching TV or movies,
reading regularly, and using Internet or writing e-mails than Thai students.
On the other hand, there was no statistically significant difference in the mean
scores between the two groups on writing regularly and having a checker, who
could help to improve their English skills in situ.

The application of ELLAS showed that both Thai and Latvian students had
experienced all English Language Learning Anxiety Scale aspects - Commu-
nication Anxiety, Fear of Negative Evaluation, Test Anxiety, and English Clas-
sroom Anxiety.

The scores indicated that their anxiety level was moderately elevated. The
results indicated that Thai student anxiety in all aspects of ELLAS - Fear of
Negative Evaluation, Test Anxiety, and English Classroom Anxiety - was
higher than that of Latvian students at the statistically significant level. From
the background knowledge, we might conclude that for Latvian students prac-
ticing English might be easier, because English is more widespread in Latvia
than in Thailand. Moreover, this evidence is reflected in the fact that there
was no need to translate questionnaires used in the study in the Latvian lan-
guage, but an effort was taken to translate them into the Thai language. The
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students from Latvia might find learning foreign languages easier due to the
fact that more of their parents have higher education than Thai respondents.
The results are consistent with the broader literature based on the impact of
the cultural differences on learner between Asian and Western countries (e.g.,
Chao, 2014; Frambach, Driessen, Beh & van der Vleuten, 2014; Morony, Kle-
itman, Lee & Stankov, 2013). It is argued that (Lorencowicz & Lorencowicz,
2013) geographical conditions, history, and many other factors have strongly
varied Asian and European styles. However, Thai students have high anxiety
in using English and tend to use English for communication only in the clas-
sroom (Pawapatcharaudom, 2007) because they may have lack of confidence
or may be concerned about loss of face or bad impression when making mista-
kes (Ariyanti, 2016; Riasati, 2012). Therefore, they rarely use English language
for communication and are facing enormous difficulties in learning English
(Chottum, Kunchai & Khampirat, 2018; Wiriyachitra, 2002).

CONCLUSIONS

In summary, this study has yielded important insights about cultural diver-
sity in English language learning in Thailand and Latvia. In particular, ELLAS
has showed that the level of Thai student anxiety was higher than that of Latvian
students. This cross-cultural study provides some essential empirical evidence
of how cultural attributes influence the RWA and ELLAS levels. However, the
results of the study might imply that learning foreign languages could benefit
from more exposure to authentic language through watching TV or movies,
reading regularly, and using Internet or writing e-mails. Finally, having better
command of foreign language might lower all the aspects of English Language
Learning Anxiety - Fear of Negative Evaluation, Test Anxiety, and English
Classroom Anxiety.
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